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Executive Summary

The EUPeace Handbook on Internationalising Teacher Education (HITE) is a comprehensive guide de-
veloped by the EUPeace Alliance, a consortium of nine European universities committed to fostering
peace, justice, and inclusive societies through education. This handbook is a natural extension of the
“EUPeace Concept of School for ALL ”, the first EUPeace deliverable from EUPeace and this work
package on The Internationalisation of Teacher Education. The “School for ALL” concept paper in-
vited educators to consider how “educating ALL” is at the foundation of a peace, just and inclusive
society. This handbook aims to integrate international perspectives into teacher education pro-
grammes, equipping educators with the skills and knowledge necessary to thrive in a globalised
world. Its specific objectives are:

e Internationalisation of Teacher Education: The handbook provides strategies for incorporat-
ing global perspectives into teacher training programmes, enhancing educators’ ability to
teach effectively in diverse cultural settings.

e Promoting Global Competence: It emphasises the development of intercultural communica-
tion skills, empathy, and critical thinking among teachers and students.

e  Curriculum Development: The handbook offers examples of internationalised curriculum
modules, including virtual exchange programmes and collaborative projects, to enrich educa-
tional content with global insights.

The handbook is grounded in established frameworks such as the Council of Europe’s Reference
Framework of Competences for Democratic Culture (RFCDC), which outlines the competencies nec-
essary for active participation in democratic societies.

The HITE starts listing benefits of an internationalised teacher education:

e Cultural Awareness: Enhancing teachers’ ability to foster inclusive classrooms by empowering
teachers with insights and tools for navigating both explicit cultural differences, as well as the
“complex culture of schooling and academic learning”.

e Improved Educational Outcomes: Exposure to global perspectives enriches teaching methods
and student engagement.

e Global Citizenship: Prepares educators and students to engage with global issues and con-
tribute positively to international communities.

However, internationalising teacher education faces challenges such as resource constraints, cultural
barriers, and the need for equitable access. The handbook addresses these by advocating for:

e Strong Institutional Support: Clear policies and dedicated resources for international collabo-
rations.
e Technology Integration: Leveraging digital tools for virtual exchanges and collaborative learn-

ing.
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e Professional Development: Ongoing training for educators in global education strategies and
intercultural competence.

The HITE includes case studies highlighting successful international initiatives, such as:

e EUPeace Winter School: A short-term mobility programme that brought together students
and educators from partner universities to explore themes of peace, justice, and inclusion.

e COIL Programmes: Collaborative Online International Learning projects that connect students
and teachers from different countries through digital platforms.

e International Practicums: Programmes like those at the University of Calgary (Canada), offer-
ing students hands-on teaching experiences in diverse global settings.

The EUPeace Handbook on Internationalising Teacher Education serves as a blueprint for fostering
global competence and intercultural understanding among educators. By integrating international
perspectives into teacher training programmes, the HITE supports the broader goals of the EUPeace
Alliance to promote peace, justice, and inclusive societies through education. It provides practical
guidance and examples for educational stakeholders seeking to enhance the global dimensions of
their curricula and teaching practices.

This handbook is a living document, continuously updated to reflect evolving educational needs and
best practices in international teacher education. It aims to inspire and guide educators in creating
“School for ALL” learning environments that are inclusive and globally aware, where democracy and
peace are valued, and where cultural differences are embraced as resource.
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About EUPeace and this Handbook

Our Vision & Mission

Tragically, the values of peace, justice, and inclusive societies cannot simply be taken for granted.
They must be continuously cultivated, studied, and shaped to define the road to an ambitious and
challenging socio-political goal. In this, universities have a key role to play. They are at the heart of
societies, providing the insights and techniques necessary to address the environmental, technical,
political, and social challenges the next generation has to face. Through research and education, they
connect people of all generations; they can be model places for protecting and strengthening the val-
ues of mutual respect, justice, and inclusion. As such, they are powerful instruments for building
peaceful communities.

EUPeace’s mission is to provide tomorrow’s citizens with the skills, knowledge, and experience to
cultivate Peace, Justice, and Inclusive Societies.

We explicitly address all sciences and fields, from the humanities and social sciences to the natural
and life sciences as well as engineering, and are inspired by the rebuilt bridge of Mostar — the symbol
in our logo — as a testament to how dialogue can overcome conflict.

Our Profile

The commitment to Peace, Justice, and Inclusive Societies is at the core of the European ideal and
needs to be continuously cultivated. We argue that peace cannot flourish unless a set of enabling
conditions are firmly in place: it goes hand in hand with a deep commitment to justice and inclusion.

EUPeace is comprised of 9 institutions that are similar in size, location and mission within their re-
spective national ecosystems. We are a synergetic mix of universities, characterised by our territorial
embeddedness, concern for impact and deep attention to the quality of student life within and be-
yond our campuses. We have come together, based on long-standing cooperation experiences as
well as newly formed ties within the EUPeace universities. We are Marburg University (Germany),
Justus Liebig University Giessen (Germany), University of Limoges (France), University of Calabria (It-
aly), Comillas Pontifical University (Spain), University of West Bohemia in Pilsen (Czechia), University
of Mostar (Bosnia and Herzegovina), Cukurova University (Tlrkiye), University of Sarajevo (Bosnia
and Herzegovina) as well as our associated partners in Europe and beyond.

We are embracing and fostering our unique geographic distribution and the implications these geo-
graphic roots bring to EUPeace: our institutions are located in regions with a lot of internal diversity
and sometimes a still recent history of conflict.
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Our Approach

EUPeace is about strengthening the enabling conditions for peace: understanding them better
through research, nurturing them actively through education, and fostering them broadly through
societal outreach and innovative practices.

We develop joint and innovative teaching and learning experiences in which students learn to under-
stand ultimate as well as proximate causes of conflict situations — including aspects of technological
and environmental interdependencies — gain experience in how to manage conflicts effectively, and
how to implement solutions to conflicts.

We bring our entire academic communities together to generate knowledge, competence and inno-
vative approaches to fostering peace, justice, and inclusive societies. All fields and sciences are re-
quired to grasp the conditions of conflict prevention, forecasting and resolution, in a world where
material, technical and socio-political arrangements are intimately connected.

We come together with our partners from our local communities and international networks to co-
construct concrete practices and solutions to turn these competencies into impact beyond academia.
To achieve this, the exploration of innovative leverage points for impact, such as our focus on
teacher training, is key.

Context & Objectives of this Handbook

EUPeace is particularly dedicated to the Flagship Action “Internationalisation of Teacher Education”.
Teachers are key multipliers and role models for European values and concepts. In order to promote
pupils’ developing attitudes and skills as well as acquiring knowledge for European citizenship, stu-
dent teachers, practicing teachers and teacher trainers themselves need to develop skills and build
knowledge, fundamental to a democratic European society in the 21 century. Therefore, the need
to define activities for a comprehensive skill set regarding intercultural learning, diversity, inclusive
teaching and the concept of global citizenship remains a task for all consortium members and for all
teachers of all levels and subjects, and in all phases of their teaching career

EUPeace stakeholders undertake to do their utmost to provide ideas and inspiration for pupils, prac-
titioners and policy-makers to develop inclusiveness, non-discrimination and citizenship in education
in order to participate in a tangible change in societies. Indeed, doing one’s best to promote those
fundamental rights and democratic values should help children and young people, the world’s future
citizens, to understand, acquire and share civic, social and intercultural competences, essential steps
towards Peace, Justice and Inclusive Societies.

This EUPeace “Living Handbook” is the central information platform for relevant topics relating to
the activities of the EUPeace University Alliance on the subject of Internationalising Teacher Educa-
tion. The content is aimed at the interdisciplinary specialist community as well as the wider public.
The Living Handbook will be continuously expanded and revised by an international and interdiscipli-
nary working group.
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The HITE is designed to serve as a comprehensive guide for educators, administrators, and policy-
makers who are committed to the integration of international perspectives into teacher education.

e Its primary purpose is to delineate effective strategies and principles that foster global com-
petence among future teachers, thereby enabling them to meet the challenges of an increas-
ingly interconnected world. This “Living Handbook” therefore outlines the importance of in-
ternationalising teacher education and the benefits such a perspective has for not only the
pre-service and in-service teachers who receive such “internationalising-training”, but their
students, colleagues, schools and society in which they operate.

e Secondly, by delineating these benefits plus field-tested training-strategies, this Handbook
will serve to inform and update all EUPeace Alliance universities that are working towards
mobilising and internationalising their curricula, students, teachers and staff.

e Finally, this Handbook will also serve to log both expected and unexpected challenges en-
countered, plus solutions tested and results attained. Not only is this Handbook “living”, as it
will be constantly updated, constant attention to how we go about internationalising teacher
education will contribute to the viability and sustainability of the EUPeace Alliance.
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Introduction

Importance of Internationalisation in Teacher Education

The internationalisation of teacher education in all subjects and school forms is crucial for several
reasons. Firstly, it enriches the teaching and learning environment by exposing both lecturers, educa-
tors and students to a variety of educational philosophies and practices. This exposure is essential for
fostering critical thinking and adaptability, qualities that are indispensable in a globalised society and
a globalised labour market. ITE is also helping to provide a renewed professional framework and at-
tractive conditions for new teachers, at a time when we are facing a teacher recruitment crisis in
many of our countries. The HITE helps pre- and in-service teachers to feel better supported and ac-
companied.

Secondly, internationalisation helps in cultivating a sense of global citizenship among lecturers and
teacher students, school teachers and pupils. As highlighted in the EUPeace Alliance documents, edu-
cation plays a pivotal role in building peaceful and inclusive societies. By incorporating international
and intercultural dimensions into teacher education, this handbook supports the broader goals of
the EUPeace Alliance, which are aimed at promoting peace, justice, and inclusivity through educa-
tion.

Furthermore, as stipulated in the “Reference Framework of Competences for Democratic Culture”
(Council of Europe, 2018), it is essential for teachers to develop competences that enable them to
engage with cultural, societal, and linguistic diversity in positive ways and foster reflexivity concern-
ing supposed certainties. This handbook provides a structured approach to building these compe-
tences, thereby enhancing the overall quality of education and its relevance in today’s global con-
text.

The methodologies and strategies outlined in this handbook are grounded in a rich body of research
and documented best practices from various international education frameworks. Key sources such
as the “Reference Framework of Competences for Democratic Culture”, alongside numerous aca-
demic studies provided throughout the project, form the backbone of the content presented here.
These sources offer empirical support and theoretical underpinnings that validate the approaches
recommended in this handbook.

By aligning closely with the EUPeace Alliance’s objectives and utilising established educational frame-
works, this handbook not only advocates for a shift towards more inclusive and internationally-fo-
cused teacher education but also provides practical guidance on how to implement these changes
effectively.

The “Handbook on Internationalising Teacher Education” is more than just a resource—it is a blue-
print for fostering educational practices that resonate with the values of democracy, peace, and cul-
tural understanding. It is intended to inspire and guide educational stakeholders in transforming
teacher education programmes into conduits for global competence and intercultural learning, pav-
ing the way for a more inclusive and connected world.
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Overview of Internationalisation in Teacher Education

Internationalisation in teacher education refers to the process of incorporating global perspectives
and intercultural dimensions into the educational framework, policies, and practices of teacher train-
ing programmes (cf. Jane Knight’s revised definition on internationalisation in general: “Internation-
alization at the national/sector/institutional levels is defined as the process of integrating an interna-
tional, intercultural or global dimension into the purpose, functions or delivery of post-secondary ed-
ucation.” (2003, 2)). This approach aims to prepare educators who can teach effectively in diverse
cultural settings and contribute to the global dialogue on education. It involves a systematic effort to
integrate international content and cross-cultural understanding into the curriculum, teaching meth-
odologies, and student-teacher interactions.

Historical Context and Evolution

The movement towards internationalisation in teacher education has gained significant momentum
over the past few decades, driven by globalisation, advancements in technology, and increasing mo-
bility of students and staff. Historically, teacher education programmes focus primarily on domestic
educational standards and practices. Current systematic national and supra-national funding pro-
grammes, e.g. Erasmus+ Teacher Academies or the German programme Lehramt.International, help
build understanding and competencies in responsible institutions with a view to preparing student
teachers for teaching in culturally diverse classrooms. The shifting demographics of classrooms
worldwide and the growing interconnectedness of global economies and societies have necessitated
a broader scope that encompasses international educational standards and competencies.

Current Practices and Models

Various models of internationalisation are currently employed in teacher education to enhance
global competencies and understanding. Student and Faculty Exchange Programmes offer academic
staff and students first-hand experiences of different educational systems in diverse cultural con-
texts, thereby enhancing their adaptability and understanding, for example Erasmus+. Collaborative
Online International Learning (COIL), as highlighted in the EUPeace proposal documents of its EU-
funded project, enables collaboration between students and teachers from different countries via
digital platforms, fostering global competencies without the necessity for physical mobility. Addition-
ally, some institutions have adopted Integrated International Curricula, incorporating international
case studies, comparative education models, and global issues directly into their curricula, providing
a more comprehensive perspective on global education.
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Benefits of Internationalisation
The benefits of internationalising teacher education are manifold:

e Enhanced personal skills and self-competence: Studying abroad or collaborating with educa-
tors/peers from other countries fosters personal skills like adaptability, flexibility, openness,
diversity competence, and self-competence regarding unplanned and possibly surprising situ-
ations.

e Enhanced Global Competencies (see 1.1): Educators and students develop skills such as inter-
cultural communication, empathy, culturally sensitive reflexivity and critical thinking, which
are crucial in a globalised world.

e Improved Teaching Practices: Exposure to and reflection of diverse educational practices and
pedagogies enhances teachers’ instructional methods and adaptability.

e Broader Professional Opportunities: Teachers with international experience and training are
often better positioned for career advancements and leadership roles in educational settings
that value global educational standards.

Challenges and Considerations

Despite its numerous benefits, internationalisation in teacher education encounters challenges on
several levels (personal —institutional — national — international, to name just a few). Implementing
international programmes is often resource-intensive, necessitating substantial investments in tech-
nology, training, and the development of partnerships. It therefore needs a strong lobby among po-
litical and scientific stakeholders. Additionally, differences in language and cultural norms can create
significant barriers to effective communication and collaboration. Another critical concern is ensuring
that international opportunities are equitably accessible to all students and staff, regardless of their
socio-economic backgrounds, to prevent disparities in educational advantages.

The internationalisation of teacher education aligns closely with the objectives of the EUPeace Alli-
ance, which emphasises education as a means to foster peace, justice, and inclusivity. By preparing
educators who are competent to teach in diverse and multicultural environments, internationalised
teacher education programmes contribute directly to the development of more inclusive societies
that value and uphold democratic principles and human rights.

The internationalisation of teacher education is a pivotal aspect of preparing educators for the chal-
lenges and opportunities of the 21 century. As we continue to develop and refine these pro-
grammes, it is essential to ensure that they are inclusive, equitable, and aligned with the overarching
goals of initiatives like EUPeace, promoting a more connected and understanding global community.
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Chapter 1: Theoretical Foundations

1.1 Definitions of Key Terms

In the field of teacher education, the process of internationalisation, alongside the development of
global and intercultural competences, forms the cornerstone of preparing educators to navigate and
contribute to a diversified and interconnected world. These concepts, central to the EUPeace Alli-
ance, are defined below using language and terminology consistent with the EUPeace documents
and related academic studies (see EUPeace School for All Concept and EUPeace Glossary).

Internationalisation in the context of teacher education refers to the systematic integration of inter-
national, intercultural, and global dimensions into the teaching, learning, and service functions of ed-
ucational institutions. As articulated in the EUPeace proposal for its EU-funded project, this process
aims not only to enhance the global awareness and competencies of educators but also to ensure
that education systems at large are responsive to the dynamic demands of a global society. Interna-
tionalisation extends beyond mere physical exchanges to encompass the embedding of global per-
spectives into curriculum design, pedagogy, research, and policy-making.

Global Competence is defined as the ability to interact positively and effectively with people from
different cultural backgrounds. It involves understanding global and intercultural issues, respecting
cultural diversity, and being open to altering personal attitudes and beliefs about cultural norms and
expectations. Global competence is crucial for teachers, as it enables them to prepare students to
live and work in a globalised world, fostering skills such as empathy, cultural sensitivity, and adapta-
bility.

Intercultural Competence involves the acquisition of skills and attitudes that support effective and
appropriate interactions in various cultural contexts. It is characterised by the ability to communicate
effectively and appropriately with people of other cultures by exercising qualities such as empathy,
respect, and openness. In teacher education, fostering intercultural competence is essential for en-
suring that educators can manage culturally diverse classrooms effectively, thereby promoting inclu-
sive educational environments that respect and harness the benefits of cultural diversity.

Cross-Cultural Awareness is the ability to recognise, understand, and appreciate cultural differences
and similarities within and between societies, which is essential for teachers working in diverse class-
rooms.

Global Awareness could be defined as the willingness to understand global and international issues,
including knowledge of world geography, cultures, and global economic and political dynamics.

Multicultural Education is an educational approach designed to support equitable educational op-
portunities and respect for diversity among all students by incorporating the history, texts, values,
beliefs, and perspectives of people from different cultural backgrounds.
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Cultural Competence is the ability to interact effectively with people of different cultures, based on a
set of congruent behaviours, attitudes, and policies that come together in a system or agency or
among professionals and enable effective work in cross-cultural situations.

Transnational Education (TNE) is used for educational programmes in which learners are located in a
country different from the one where the awarding institution is based, often involving online learn-
ing, branch campuses, or collaborative arrangements with local institutions.

Global Citizenship Education (GCE) is the type of education that aims to equip learners with the skills
to engage with and understand the world as global citizens, fostering a sense of global responsibility
and advocacy for global issues.

Culturally Responsive Teaching is embedded in the teaching methods that recognise the importance
of including students’ cultural references in all aspects of learning, enhancing students’ academic
outcomes and cultural competence by respecting their cultural backgrounds.

International Curriculum is a curriculum designed to promote international-mindedness, usually by
incorporating themes of global significance across various subjects, often associated with interna-
tional schools and programmes like the International Baccalaureate (IB).

Mobility Programmes (physical — virtual — blended) are designed to allow students, teachers, and
faculty to study or work abroad, intended to enhance the international experience and understand-
ing of participants, such as student exchanges or overseas teaching placements.

Global Pedagogy involves teaching methods and practices that incorporate global perspectives and
aim to educate students to think critically and globally, often emphasising interdisciplinary, thematic,
and problem-based learning.

These definitions form the theoretical backbone of initiatives aimed at internationalising teacher ed-
ucation within the framework of the EUPeace Alliance. By grounding educational practices in these
well-defined concepts, the Alliance seeks to enhance the pedagogical effectiveness of educators
across Europe and beyond, ensuring that they are well-equipped to contribute to the creation of
more inclusive, peaceful, and just societies. This alignment with broader global educational and soci-
etal goals underscores the relevance and necessity of cultivating these competencies among future
educators.

1.2 Historical Context and Evolution of the Internationalisation of Teacher Ed-
ucation

The internationalisation of teacher education has evolved significantly over the last few decades, re-
flecting broader shifts in global education policies and the growing recognition of the interconnected
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nature of today’s societies. This evolution is underpinned by a complex tapestry of educational re-
search, policy developments, and pedagogical innovations that have sought to adapt teacher educa-
tion to the demands of an increasingly globalised world.

Early Developments

The concept of internationalising teacher education emerged prominently in the mid-20% century,
catalysed by post-war educational reforms that emphasised the need for global awareness and un-
derstanding among citizens. These early efforts were often centred around exchange programmes,
which provided educators with critical exposure to different educational systems and cultures. One
of the most significant of these programmes was the Fulbright Teacher Exchange, established in 1946
and enabling bilateral exchanges between the US and Germany.

This programme was part of a broader movement to foster international cooperation and under-
standing through educational exchanges. It provided teachers with the opportunity to teach abroad
and bring diverse international perspectives back to their home countries, enhancing both their pro-
fessional development and their students’ learning experiences. The Fulbright programme’s impact
on promoting international perspectives within education is well-documented and continues to influ-
ence modern approaches to teacher education.

Additionally, these early initiatives set the stage for the systematic integration of global perspectives
into educational curricula, which has evolved into the comprehensive internationalisation strategies
observed in contemporary teacher education. This evolution reflects a growing recognition of the in-
terconnectedness of world societies and the importance of preparing educators who are capable of

navigating and contributing to this global landscape.

For further reading and verification of the historical impacts of programmes like the Fulbright
Teacher Exchange, one might consult sources such as:

e Institute of International Education. (2020). The Fulbright Program. https://fulbrightschol-
ars.org/institution/institute-international-education

Expansion in the Late 20" Century

The expansion of internationalisation in teacher education during the late 20*" century, particularly in
the 1980s and 1990s, was marked by significant developments and reforms across various countries,
reflecting a global shift towards enhancing educational systems with a broader, more global perspec-
tive. For instance, in Japan, the post-war period saw comprehensive reforms aimed at modernising
and internationalising the educational system, including the establishment of new educational poli-
cies and practices that embraced global educational standards (Shimahara, 2005).

Additionally, the shift towards integrating international and comparative education into curricula
was evident across multiple regions, including in China where efforts to elevate teacher education to

ACEl Co-funded by
LB the European Union



https://fulbrightscholars.org/institution/institute-international-education
https://fulbrightscholars.org/institution/institute-international-education

page 20 EUPeace | www.eupeace.eu _\

EU

European University for Peace,
Justice, and Inclusive Societies

higher education levels were part of broader educational reforms. These reforms were aimed at im-
proving the quality of teacher education and included significant curriculum redesigns to incorporate
professional education requirements more organically (Rao, 2020).

These historical contexts highlight the global trend towards embracing international educational
practices, underscoring the ongoing need to adapt teacher education programmes to meet the chal-
lenges of globalisation. This trend is crucial for developing curricula that not only provide future
teachers with the skills necessary for a globalised classroom but also enhance their understanding of
how cultural, economic, and political factors globally impact education systems.

The Bologna Process and its Impact

The Bologna Process, initiated in 1999, was a pivotal development in European higher education that
significantly influenced teacher education. By standardising degree structures and promoting student
and staff mobility across Europe, the process enhanced the international dimensions of teacher edu-
cation (European Commission, 2010). This initiative paved the way for a more structured approach to
internationalising higher education, emphasising the need for educators to develop skills that could
transcend national boundaries.

21 Century Innovations and Methodologies

The advent of the 21°* century brought with it new technological advancements that further trans-
formed the landscape of internationalised teacher education. Virtual exchanges like Collaborative
Online International Learning (COIL) emerged as a key methodology, enabling students and teachers
to engage in cross-cultural exchanges and collaborative projects without the need for physical travel
(Hackett et al., 2023). In their study, Hackett and her colleagues examine the effectiveness of COIL in
enhancing intercultural competence within higher education. They outline how COIL facilitates
meaningful cross-cultural exchanges by integrating international collaboration directly into the cur-
riculum, allowing students to engage deeply with peers from diverse backgrounds. The study high-
lights the positive impact of COIL on developing cultural intelligence and intercultural communication
skills, underscoring its significance as a valuable educational practice in today’s globalised academic
environment. The method has proven particularly influential, as it aligns with the increasing digitisa-
tion of education and the need for cost-effective international experiences.

Recent Trends and Research

In recent years, research in teacher education has increasingly focused on the integration of global
competencies into teacher training programmes. Studies highlight the importance of preparing
teachers not just to teach in multicultural classrooms but to act as agents of change who can foster
inclusivity and global citizenship among their students (UNESCO, 2013). For instance, the work by
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Mansilla and Jackson (2011) on educating for global competence emphasises the need for teachers
to help students understand and act on issues of global significance. See also for the topic of being a
Global Educator, Lindsay 2016.

Looking forward, the internationalisation of teacher education is likely to continue evolving in re-
sponse to global challenges such as migration, climate change, and international conflicts. The role of
digital technologies and the increasing emphasis on sustainable development goals (SDGs) will also
shape how teacher education programmes incorporate international perspectives (OECD, 2018).

Internationalisation of teacher education reflects a dynamic field that has adapted to global changes
while continually seeking to enhance the educational preparedness of teachers for a global society.
This ongoing evolution underscores the necessity of grounding teacher education in robust, interna-
tionally-focused pedagogical strategies that are capable of preparing educators for the complexities
of the modern world.

1.3 Background

The evolution of teacher education in the globalised world has underscored the need to expand ped-
agogical horizons beyond local and national borders to embrace a more inclusive and internationally
aware framework. This literature review explores the extensive array of academic studies, theoretical
frameworks, and empirical research that has shaped the internationalisation of teacher education,
highlighting the profound implications of this paradigm shift for educators worldwide.

Theoretical Underpinnings and Conceptual Frameworks

The concept of internationalisation has been robustly framed by scholars like Knight (2003), who de-
fines it as “the process of integrating an international, intercultural, or global dimension into the pur-
pose, functions, or delivery of education.” (ibid. 2). This broad definition encapsulates the multifac-
eted nature of internationalisation, which not only involves physical mobility through exchange pro-
grammes but also extends to curricular changes, pedagogical adjustments, and the development of
global competencies. Knight’s work provides a foundational understanding that informs much of the
subsequent research and practice in the field.

Complementing this, Deardorff’s (2006) Pyramid Model of Intercultural Competence further enriches
the theoretical landscape by detailing the essential attitudes, knowledge, skills, and behaviours that
underpin effective intercultural interactions.

ACEl Co-funded by
LB the European Union




page 22 EUPeace | www.eupeace.eu .-\

EU

European University for Peace,
Justice, and Inclusive Societies

DESIRED EXTERNAL OUTCOME:

Behaving and communicating effectively and
appropriately (based on one’s intercultural
knowledge, skills, and attitudes) to achieve one's
goals to some degree

DESIRED INTERNAL OUTCOME:

Informed frame of referenceffilter shift:

Adaptability (to different communication styles & behaviors;
adjustment to new cultural environments);

Flexibility (selecting and using appropriate communication
styles and behaviors; cognitive flexibility);

Ethnorelative view;

Empathy

Knowledge & Comprehension:

Cultural self-awareness;

Deep understanding and knowledge of
culture (including contexts, role and
impact of culture & others’ world
views);

Culture-specific information;

Sociolinguistic awareness

Skills:
To listen, observe, and interpret
To analyze, evaluate, and relate

Requisite Attitudes:

Respect (valuing other cultures, cultural diversity)

Openness (to intercultural leamning and to people from other cultures, withholding judgment)
Curiosity and discovery (tolerating ambiguity and uncertainty)

» Move from personal level (atfitude) to interpersonalinteractive level (oufcomes)
» Degree of interculffural competence depends on acquired degree of underiying elements

Figure 1: Pyramid Model of Intercultural Competence (Deardorff, 2006: 254))

This model has proven particularly influential in shaping teacher education programmes that aim to
cultivate educators capable of navigating and teaching in culturally diverse environments. It under-
scores the importance of empathy, cultural awareness, and communicative skills as pivotal compo-
nents of teacher competencies in a globalised classroom setting.

Empirical Research on Programme Implementation

On the empirical front, studies such as those by Cushner and Brennan (2007) have investigated the
direct impacts of internationally focused curricula on teacher candidates. Findings from such re-
search indicate that exposure to internationalised curricula significantly enhances teachers’ cultural
sensitivity and their ability to manage diverse classrooms effectively. These studies often highlight
the transformative potential of international experiences in broadening the pedagogical perspectives
of educators and enriching their professional practices.

Another critical area of empirical research focuses on the impact of faculty development pro-
grammes on the internationalisation of teacher education. Olson and Kroeger (2001) discuss how
providing faculty with international teaching experiences can profoundly affect their teaching ap-
proaches and curriculum design, fostering a more global outlook in their educational practices.

Moreover, studies like those of Engle and Engle (2003) have explored the long-term benefits of study
abroad programmes, demonstrating that such experiences can lead to sustained changes in teaching
practices and attitudes towards cultural diversity. These programmes not only improve educators’
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teaching skills but also enhance their personal growth and intercultural understanding, which are
crucial for effective teaching in multicultural settings.

Challenges and Contemporary Issues

Despite these benefits, the literature also presents a candid exploration of the challenges facing the
internationalisation of teacher education. Financial and resource constraints are frequently cited as
significant barriers, with institutions often struggling to fund and sustain international initiatives
(Rizvi & Lingard, 2010). Financial constraints refer specifically to the monetary limitations faced by
institutions, such as insufficient funds to support initiatives like international partnerships, exchange
programmes, and international student services. This involves direct costs and budgetary allocations
which impact an institution’s ability to finance international activities. On the other hand, resource
constraints encompass a broader category that includes not only financial resources but also other
assets like human resources, infrastructure, and technological capabilities. Resource constraints in-
volve challenges related to the availability and management of all necessary resources required to
effectively implement and sustain international programmes, beyond just financial aspects. These
could include limited staff with international expertise, inadequate facilities, or lack of technological
support needed for global engagement. The costs associated with developing international partner-
ships, maintaining exchange programmes, and supporting international students can be prohibitive,
especially for less well-funded institutions.

Cultural and linguistic barriers also pose considerable challenges, as documented by Smith and Kha-
waja (2011). These barriers can impede effective communication and collaboration in international
settings, potentially leading to misunderstandings and conflicts that detract from the learning experi-
ence. Additionally, issues of equity and access are critically examined, with scholars like Marginson
(2011) noting that international opportunities tend to be disproportionately available to more privi-
leged individuals, thereby exacerbating existing inequalities within and between nations.

We should emphasise that the studies conducted in the field suggest several pathways for advancing
the internationalisation of teacher education. There is a call for more integrated and holistic ap-
proaches that not only address logistical and financial challenges but also aim to make international
opportunities more inclusive and accessible. The potential of digital technologies, particularly in the
wake of global disruptions such as the COVID-19 pandemic, is seen as a promising avenue for ex-
panding access to international experiences through virtual exchanges and online collaborative plat-
forms.

The integration of internationalisation strategies into teacher education is essential for preparing ed-
ucators to foster understanding, cooperation, and respect among students from diverse back-
grounds. The implementation of such strategies relies on institutional backing which is the only way
to guarantee a structured and whole-institution approach. As the global landscape evolves, so too
must the methods we use to train tomorrow’s educators, ensuring they are equipped to navigate the
complexities of an interconnected world. Future contributions and ongoing research will be critical in
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adapting these educational paradigms. Teacher education programmes must remain engaged and
responsive to these changes, playing a crucial role in shaping a more inclusive and interconnected
global society.
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Chapter 2: Rationale and Benefits

2.1 Connection to “School for All” Concept

The School for All concept, central to the EUPeace initiative, aligns seamlessly with the broader objectives
of the “Handbook on Internationalising Teacher Education” by focusing on inclusivity, diversity, and com-
prehensive education accessible to all students. This section explores how the principles of “School for
All” enhance and intersect with the goals of internationalising teacher education.

Foundational Principles

“School for All” advocates for an educational environment where every student, irrespective of back-
ground, ability, or economic status, has the opportunity to thrive. This is achieved through inclusive
education strategies, which are also pivotal in internationalised teacher education. Both domains
emphasise preparing educators who can adapt to diverse classrooms and manage the complexities
of varying learning needs, thus fostering an inclusive and supportive learning environment.

Enhancing Teacher Competencies

A critical aspect of the “School for All” concept is enhancing teacher competencies in inclusive peda-
gogy. By integrating global and intercultural perspectives into teacher training programmes, educa-
tors are equipped with the skills necessary to support all students effectively. This goal mirrors the
handbook’s emphasis on internationalisation, where teachers are prepared to operate in multicul-
tural and diverse educational settings, making them adept at handling cultural differences and pro-
moting equity within the classroom.

Curriculum Development and Policy Advocacy

The strategic objectives of the “School for All” concept include curriculum development that incorpo-
rates the values of peace, justice, and inclusivity. This approach resonates with the handbook’s aim
to embed international perspectives into the curriculum, ensuring that educational content not only
meets global standards but also addresses local needs. Similarly, both initiatives recognise the im-
portance of policy advocacy to support sustainable changes in educational practices that align with
the principles of inclusivity and internationalisation.

Digital and Mobility Enhancements

The emphasis on digital courses and fostering mobility among educators as outlined in the “School
for All” document complements the handbook’s focus on utilising technology and encouraging
teacher and student exchanges. These elements are essential for building a robust educational
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framework that supports the continuous professional development of teachers and enriches the
learning experiences of students, aligning with global educational trends and demands.

Universal Design for Learning (UDL) and Blended Mobility

Adopting innovative educational practices such as UDL and blended mobility, as advocated by the
“School for All” concept, supports the handbook’s objectives by making learning accessible and effec-
tive for all students. These methodologies ensure that educational practices are not only inclusive
but also adaptable to the diverse needs of the student population, which is crucial in international
settings.

The integration of the “School for All” concept within the framework of internationalising teacher ed-
ucation enriches the handbook’s narrative by providing concrete strategies and a profound rationale
for embracing a globally oriented, inclusive educational approach. This synergy ensures that the fu-
ture of teacher education is one where educators are well-prepared to foster environments that are
not only academically excellent but also deeply committed to the values of equity and inclusiveness
across all levels of education.

2.2 Why Internationalise Teacher Education?

The internationalisation of teacher education is an imperative step toward not only enriching the ed-
ucational experience but also increasing the attractiveness of the teaching profession by enhancing
the professional and personal capacities of future teachers. This section delves into the primary rea-
sons for embracing internationalisation in teacher education, including the cultivation of cultural
awareness, the improvement of educational outcomes, and the promotion of global citizenship.

Cultural Awareness

In today’s interconnected world, cultural awareness is not merely an additional skill; it is a necessary
competence for educators. The ability to understand, appreciate, and engage with diverse cultural
perspectives is crucial in preparing teachers who can operate effectively in multicultural environ-
ments. This awareness aids in combating stereotypes and prejudices, fostering a more inclusive class-
room atmosphere. As highlighted by the EUPeace Alliance, fostering cultural awareness supports the
broader objectives of peace and inclusivity, preparing educators who are equipped to handle cultural
differences sensitively and adeptly.

Empirical studies, such as those by Cushner (2007), emphasise that teacher candidates exposed to
international experiences demonstrate enhanced cultural sensitivity and are more likely to adopt in-
clusive teaching practices. These findings suggest that international exposure not only broadens
teachers’ cultural horizons but also translates into more effective educational practices that
acknowledge and respect the diverse backgrounds of all students.
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Improved Educational Outcomes

Internationalising teacher education can lead to improved educational outcomes. By incorporating
global perspectives into the curriculum, teachers are better prepared to employ a range of pedagogi-
cal strategies that cater to diverse learning styles and needs. Research indicates that students benefit
from curricula that reflect global perspectives and issues, showing improved cognitive and interper-
sonal skills when engaged in internationally oriented content (Engle & Engle, 2003).

Furthermore, the integration of international content can invigorate the curriculum, making learning
more relevant and engaging for students. This relevance is particularly crucial in a globalised world
where students are more likely to encounter and interact with global issues and diverse populations
in their personal and professional lives.

Global Citizenship

The ultimate goal of internationalising teacher education is to cultivate global citizens—individuals
who are aware of the world around them and can make meaningful contributions both locally and
globally. Global citizenship encompasses a sense of responsibility towards global issues and an ability
to think critically and act ethically across contexts and communities.

EUPeace articulates a vision (cf. the Mission Statement) where education plays a central role in foster-

ing global citizenship, advocating for educational programmes that instil values of democracy, peace,
and sustainability. By preparing teachers with a global outlook, education systems ensure that future
generations are equipped to tackle and contribute solutions to worldwide challenges, aligning with
the United Nations Sustainable Development Goals (SDGs) that call for quality education and re-
duced inequalities (UN SDGs, 2015).

In conclusion, the internationalisation of teacher education is not just a trend but a necessary evolu-
tion in educational practices. By fostering cultural awareness, improving educational outcomes, and
promoting global citizenship, internationalisation prepares teachers to lead in classrooms that are
increasingly diverse and interconnected. The benefits of such an approach extend beyond the indi-
vidual to the broader educational landscape, supporting the development of inclusive, effective, and
globally minded educational practices that are vital in today’s world.

2.3 Benefits for In-Service Teachers, Students, Educators and Educational In-
stitutions

The internationalisation of teacher education offers extensive benefits that extend across the educa-
tional spectrum, impacting in-service teachers, students, educators, and educational institutions.

Each stakeholder group gains unique advantages that collectively contribute to a more dynamic, in-
clusive, and effective educational environment. These benefits are grounded in the foundational
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principles outlined in the EUPeace Alliance and supported by academic research from various
sources provided throughout the alliance.

Benefits for Students

Students taught by educators who have experienced internationalisation benefit significantly from
enhanced learning experiences. These students are exposed to global perspectives and diverse view-
points, which encourage them to develop critical thinking skills and a deeper understanding of global
interdependencies (Mansilla & Jackson, 2011). Such exposure is vital in cultivating a sense of global
citizenship and responsibility.

Furthermore, research has shown that students demonstrate improved academic performance and
greater engagement when their teachers utilise international content and methods in the classroom.
These educational practices help students develop the skills necessary to navigate and succeed in a
globalised world, including linguistic proficiency, cultural awareness, and the ability to work collabo-
ratively across cultural boundaries (Cushner, 2007).

Benefits for In-Service Teachers

In-service teachers will be mentors of young teachers which is why the need for further education
regarding current trends in pedagogy and teaching methodology is as important as valuing their role
in promoting peace, justice, and inclusive societies. Regarding the fact that teacher education is
structured differently in each country, this becomes even more important since not all teachers have
necessarily had pedagogical-didactical training.

In-service teachers who engage in internationalised education programmes often experience profes-
sional rejuvenation and enhancement of their teaching skills. Exposure to international teaching
methods and educational systems broadens their pedagogical repertoire, enabling them to incorpo-
rate new teaching strategies and content into their classrooms. For instance, participation in profes-
sional development programmes that include international components has been shown to increase
teachers’ adaptability and sensitivity to cultural diversity, which are critical skills in increasingly di-
verse educational settings (Engle & Engle, 2003).

Moreover, international experiences can lead to greater job satisfaction and motivation. Teachers
who have the opportunity to collaborate with international peers often report renewed enthusiasm
for teaching, as they bring fresh perspectives and ideas back to their home countries (Smith & Kha-
waja, 2011). This not only enhances their own professional growth but also improves the learning en-
vironment for their students.
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Benefits for Educators and Educational Institutions

Educational institutions that prioritise internationalisation stand to gain enhanced reputation and
competitiveness. By offering internationalised programmes, schools and universities attract a diverse
student body and faculty, enriching the campus culture and academic life. This diversity can also lead
to improved research opportunities and collaborations, as institutions draw on a wide range of expe-
riences and expertise (Knight, 2004).

For educators, particularly those in administrative or policy-making roles, internationalisation pro-
vides opportunities to influence educational practices at a systemic level. By integrating international
standards and practices, they can lead initiatives that not only improve educational outcomes but
also align with global educational trends and objectives, such as those outlined in the Sustainable De-
velopment Goals (SDGs) by the United Nations (2015).

The benefits of internationalising teacher education are multifaceted and extensive, impacting not
only the professional lives of in-service teachers but also the educational trajectories of students and
the strategic direction of educational institutions. ITE also adds values and a sense of belonging,
which could be of relevance for the attractiveness of the profession. These benefits underscore the
importance of international perspectives in education, as highlighted in the EUPeace Alliance, and
support the need for an ongoing commitment to this transformative educational approach.

2.4 Professional Development and Lifelong Learning

In the dynamic landscape of global education, professional development and lifelong learning are in-
dispensable for teachers navigating the complexities of culturally diverse and technologically inte-
grated classrooms. The internationalisation of teacher education demands not only initial training
but also continuous growth and adaptation to new pedagogical challenges and opportunities. This
section of the handbook delves into the critical role of professional development and lifelong learn-
ing in fostering sustainable educational practices that align with international standards and multicul-
tural environments. It outlines how continuous professional development, certifications, online re-
sources, and strategic integration of international experiences into teaching practices can collectively
enhance the competencies of educators, thereby enriching their professional journeys and the edu-
cational outcomes of their students. These elements are essential for educators to remain effective,
responsive, and innovative in their teaching, ensuring they can contribute positively to the develop-
ment of global citizens in an interconnected world. This comprehensive approach to professional de-
velopment is supported by the EUPeace Alliance’s objectives as formulated in the Mission Statement,

which advocate for educational frameworks that continuously evolve to meet the needs of both edu-
cators and learners in diverse educational settings.
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Continuous Professional Development for Teachers in International Settings

The internationalisation of teacher education necessitates a framework for continuous professional
development that is tailored to the evolving demands of global education landscapes. Continuous
professional development (CPD) in international settings involves structured professional learning
experiences that enhance teachers’ knowledge, skills, and effectiveness in diverse and dynamic edu-
cational environments. This approach is vital for sustaining the benefits of initial teacher education
and addressing the ongoing challenges that teachers face in their careers, particularly those related
to cultural and global changes.

Importance of Continuous Professional Development (CPD) in International Settings

CPD plays a crucial role in enabling teachers to continuously update their instructional practices and
pedagogical strategies to meet international standards and diverse student needs. In the context of
global education, CPD helps teachers adapt to new educational technologies, pedagogical theories,
and cultural expectations, which are often integral components of international curricula and class-
rooms. The EUPeace Alliance emphasises the importance of such development, advocating for edu-
cational systems that not only prepare teachers for global classrooms but also support them
throughout their careers.

Structured Learning Opportunities

Effective CPD programmes in international settings typically include workshops, seminars, and
courses that focus on intercultural competence, global issues, and the integration of international
content into teaching practices. These programmes are designed to be ongoing and often incorpo-
rate feedback mechanisms that allow for the adaptation of teaching methods to improve student en-
gagement and outcomes. For example, workshops that simulate intercultural classroom scenarios
can provide teachers with practical experience and insights into managing diverse student popula-
tions.

Peer Collaboration and Mentorship

Another significant aspect of CPD involves peer collaboration and mentorship. Teachers participating
in international CPD programmes benefit greatly from sharing experiences and strategies with peers
who also engage in global educational contexts. This collaboration can occur through professional
learning communities (PLCs) that extend across national boundaries, facilitated by digital communi-
cation platforms. Such communities offer a space for teachers to reflect on their practices, discuss
challenges, and share innovative solutions, thereby enhancing their professional growth and adapta-
tion to international teaching demands.

Impact on Teaching and Learning

The ongoing nature of CPD ensures that teachers remain at the forefront of educational research and
practices, which is particularly important in rapidly changing global contexts. Studies have shown
that teachers who engage in continuous learning are more likely to implement innovative teaching
practices that are responsive to the cultural and linguistic diversity of their students (Kennedy, 2016).
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Additionally, well-designed CPD programmes contribute to teacher retention by increasing job satis-
faction and professional fulfilment, particularly when teachers see positive impacts on their students’
learning and engagement.

Continuous professional development for teachers in international settings is essential for maintain-
ing the quality and relevance of education in a globalised world. By providing teachers with regular
and structured opportunities for professional growth, educational institutions can ensure that their
faculties are well-equipped to face the challenges of diverse and dynamic classrooms. Aligning CPD
initiatives with the goals of the EUPeace Alliance further ensures that these programmes contribute
not only to individual teacher success but also to broader educational objectives such as promoting
peace, understanding, and inclusivity across global communities.

Certifications and Qualifications for International Teaching

As the educational landscape becomes increasingly globalised, the demand for teachers who are
equipped with specific certifications and qualifications, like, for example, micro-credentials or the
participation in European Track courses, that endorse their readiness to operate in international con-
texts has intensified. These certifications not only validate a teacher’s expertise in handling the com-
plexities of international classrooms but also ensure that they possess the necessary skills to engage
students from diverse cultural and linguistic backgrounds effectively. Aligning with the objectives of
the EUPeace Alliance, the development of standardised certifications and qualifications for interna-
tional teaching is crucial for fostering a workforce that is competent to contribute to educational en-
vironments characterised by diversity and global interconnections.

Need for Specialised Certifications

Specialised certifications in international teaching focus on areas such as language proficiency, inter-
cultural competence, and global education strategies. These certifications are designed to assure ed-
ucational institutions and stakeholders of the teacher’s capabilities in delivering content that meets
global standards and in managing classrooms that are culturally and linguistically diverse. For in-
stance, certifications like the Cambridge Certificate in Teaching English to Speakers of Other Lan-
guages (CELTA) or the International Baccalaureate (IB) Educator Certificates provide teachers with
credentials that are recognised worldwide and indicate a specific level of professional preparation for
international educational settings.

Intercultural Competence Certifications

Intercultural competence is increasingly recognised as a critical skill for teachers in global education
environments. Certifications that assess and credential teachers’ abilities to manage cross-cultural
interactions effectively can play a significant role in professional development. Programmes such as
the Intercultural Development Inventory (IDI) certification offer educators a way to measure and re-
flect on their intercultural competencies, providing them with the insights needed to adapt their
teaching strategies to be more inclusive and effective across different cultural contexts.
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Integration into Teacher Education Programmes

Incorporating international certifications and qualifications within teacher education programmes is
a strategic approach supported by the EUPeace Alliance, which emphasises the importance of pre-
paring educators who are not only knowledgeable about global issues but also skilled in implement-
ing educational practices that promote inclusivity and understanding. By embedding these certifica-
tions into the curriculum, teacher education programmes can provide prospective teachers with a
clear pathway toward gaining recognised qualifications that will enhance their employability and ef-
fectiveness in international or multicultural educational settings.

Impact on Professional Mobility and Career Advancement

Holding internationally recognised certifications can significantly impact teachers’ professional mo-
bility and career advancement. These qualifications often open doors to teaching opportunities
abroad, in international schools, and in institutions that prioritise global education initiatives. Moreo-
ver, they signal a teacher’s commitment to continuous learning and adaptability—qualities that are
highly valued in today’s global job market. This aspect of professional development is particularly
pertinent, where the emphasis is on creating educational opportunities that are equitable and acces-
sible, thus requiring a teaching force that is versatile and globally oriented.

Certifications and qualifications for international teaching are more than just formalities; they are
essential components of a teacher’s professional identity in the global education sector. They pro-
vide a framework for teachers to gain and demonstrate the specialised skills required in international
settings, aligning with the broader goals of initiatives like the EUPeace Alliance to promote education
that transcends borders and fosters global understanding and peace. As such, these credentials play
a pivotal role in enhancing the quality of education and in preparing teachers to face the challenges
and leverage the opportunities of global classrooms effectively.

Online Resources and Communities for Ongoing Learning

In the contemporary landscape of teacher education, the utilisation of online resources and commu-
nities plays a pivotal role in supporting ongoing professional development and lifelong learning.
These digital platforms not only provide accessible educational materials but also foster a sense of
community among educators worldwide, facilitating the sharing of ideas, strategies, and best prac-
tices across borders. This alignment with digital resources and communities is strongly advocated in
the EUPeace Alliance, which emphasises leveraging technology to enhance educational outcomes
and support the professional growth of teachers in an interconnected world.

Advantages of Online Resources

Online resources offer a wealth of diverse and up-to-date educational materials that can be instru-
mental in the continuous professional development of teachers. Websites like Coursera, EdX, and

Khan Academy provide courses designed by experts from around the globe, covering a broad range
of topics pertinent to international education and intercultural competence. These platforms allow
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teachers to access cutting-edge research and innovative teaching methodologies, keeping them
abreast of the latest trends and developments in education. Furthermore, the flexibility of online re-
sources means that teachers can engage with this material at their own pace and according to their
own schedules, a crucial benefit for busy professionals.

Role of Professional Learning Communities

Online communities, such as those found on platforms like LinkedIn, Edmodo, and specific educa-
tional forums, are integral to fostering a collaborative environment for teachers. These communities
allow educators to connect with peers who are facing similar challenges and to exchange solutions
that have proven effective in different contexts. The discussions in these communities often revolve
around practical applications of educational theories, adaptations of teaching strategies to meet di-
verse student needs, and support for implementing international curricula. Such interactions enrich
teachers’ professional lives and contribute to a deeper understanding of how to operate effectively
in multicultural and multilingual classrooms.

Integration with EUPeace Objectives

Aligning with the objectives of the EUPeace Alliance, these online platforms play a crucial role in dis-
seminating the values of peace, justice, and inclusivity through education. They offer spaces where
educators can learn about and discuss how to integrate these values into their teaching practices. For
example, special webinars or online workshops focused on education for peace and global citizenship
can help embed these principles into everyday teaching activities, thus advancing the EUPeace
agenda of fostering a culture of peace and understanding through education.

Enhancing Accessibility and Inclusivity

Moreover, the online nature of these resources and communities ensures that more educators, re-
gardless of geographic location or institutional affiliation, can benefit from these opportunities. This
accessibility is particularly important for teachers in under-resourced areas or in regions where pro-
fessional development opportunities are limited. By providing equitable access to high-quality educa-
tional resources and professional communities, the international education field moves closer to the
EUPeace vision of inclusive and universally accessible education.

Online resources and communities are indispensable tools in the arsenal of modern educators,
providing them with the means to continue their professional development and to engage with
global educational communities. These digital platforms not only support the practical application of
international teaching but also embody the ideals of lifelong learning and continuous improvement.
By integrating these resources into their professional lives, teachers are better equipped to adapt to
the evolving demands of global education and to contribute effectively to the overarching goals of
initiatives like EUPeace.
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Strategies for Integrating International Experiences into Personal Teaching Practices

Integrating international experiences into personal teaching practices is essential for educators who
seek to enrich their pedagogy and enhance their students’ learning environments with global per-
spectives. This process involves not only the acquisition of knowledge and skills from international
contexts but also the thoughtful application of these insights to improve educational practices. EU-
Peace emphasises the development of educators capable of fostering inclusivity and global aware-
ness within their classrooms.

Reflective Practice

One of the most effective strategies for integrating international experiences into teaching practices
is engaging in reflective practice. Educators are encouraged to systematically reflect on their experi-
ences abroad or in international online settings, considering how these experiences challenge their
existing pedagogical beliefs and practices. Reflective journals, peer discussions, and professional de-
velopment workshops can facilitate this process, helping teachers to critically assess and articulate
the impact of their international experiences on their teaching. This reflective approach ensures that
educators can consciously adapt and apply new teaching strategies that are culturally responsive and
globally informed.

Curriculum Development

Educators can also integrate international experiences by redesigning or updating curriculum content
to include global perspectives and case studies. This might involve incorporating international litera-
ture, examples of educational practices from different countries, or global issues that resonate with
the subject matter being taught. By weaving international elements into the curriculum, teachers not
only broaden the educational experience of their students but also prepare them to think critically
about global interdependencies and cultural diversities.

Professional Learning Networks

Building and participating in professional learning networks with a focus on international education is
another strategic approach. These networks, often facilitated through online platforms, can connect
educators with their international counterparts, enabling the exchange of teaching resources, meth-
odologies, and cultural insights. Such networks can be particularly beneficial for sustaining the im-
pact of short-term international experiences, as they provide ongoing access to diverse educational
perspectives and support.

Pedagogical Adaptation

Adapting pedagogical approaches to incorporate international learning is crucial. Educators might
employ teaching strategies that they observed or researched during their international experiences,
such as cooperative learning models used in different cultural settings or assessment methods that
reflect a more holistic view of student achievement. Adapting these strategies to fit the local educa-
tional context can enhance teaching effectiveness and student engagement by introducing new ways
of thinking and learning that are informed by international best practices.
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Use of Technology

Finally, technology plays a critical role in integrating international experiences into teaching prac-
tices. Educators can use digital tools to create virtual exchange opportunities for their students or to
access international content and resources that can be integrated into their teaching. Tools such as
virtual reality (VR) can bring global experiences into the classroom, allowing students to explore in-
ternational sites and situations without leaving their school environment.

Integrating international experiences into personal teaching practices is a dynamic and ongoing pro-
cess that requires educators to be reflective, innovative, and proactive. By employing these strate-
gies, teachers enhance their ability to provide students with a rich and diverse education that pre-
pares them for the complexities of the globalised world. Such efforts not only align with the objec-
tives of the EUPeace Alliance but also contribute to the broader goal of transforming education to be
more inclusive, responsive, and globally aware.

By focusing on these strategies, educators can effectively translate their international experiences
into impactful teaching practices that benefit both themselves and their students, fostering a more
interconnected and understanding educational environment.

2.5 Case Studies Highlighting Successful Outcomes

To illustrate the tangible benefits and positive impacts of internationalising teacher education, this
section presents a series of case studies. These examples, drawn from the EUPeace Alliance docu-
mentation and other reputable educational sources, showcase successful outcomes from various in-
ternational initiatives in teacher education. Each case study underscores the practical applications of
theories discussed earlier in this chapter and demonstrates how they contribute to enhanced educa-
tional practices and outcomes.

Mobility does not come naturally to student teachers. Hence, it is imperative to make different mo-
bility offers to motivate as many student teachers as possible to go abroad. The first EUPeace
Teacher Education Winter School, titled Teaching from/for/towards an EUPeace Perspective, was a
short-term mobility offer (5 days) that gathered student teachers and teacher educators from all
nine EUPeace partner universities in person for the first time. About 60 people attended the Winter
School full-time; more than 20 joined the programme for single days.

The programme involved eight workshops oriented towards the core topics Peace, Justice, and Inclu-
sive Societies. The programme was supplemented by a presentation held by two colleagues from the
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University of Wisconsin-Milwaukee (USA), a long-term partner of Justus Liebig University Giessen
(JLU) in the internationalisation of teacher education. In addition, a fireside conversation was held
with guests from Marburg and Giessen in which teacher educators, representatives from the second
phase of teacher education, and students were able to discuss the advantages and limitations of the
internationalisation of teacher education in the context of the EUPeace Alliance. Students reflected
on their Winter School learnings with the help of a personal portfolio. A few weeks after the Winter
School, a two-hour online meeting was held for the purpose of re-connecting the participants, for
sharing results of the post-Winter School portfolio work, and for discussing inclusion with regard to
the EUPeace values as well as the role of teachers and teacher training.

For the students, it was most beneficial to learn about other education systems. The comparison be-
tween education systems leading to deeper insights into similarities and differences between educa-
tion systems worldwide as well as a critical questioning of the education system one was socialised in
is one of the most important reasons for internationalising teacher education. Raising awareness was
combined with discussing and highlighting international practice of some of the biggest concepts
that relate to the “School for All” like intercultural education, diversity, heterogeneity, justice, equal-
ity, or equity. Additionally, workshops provided opportunities to familiarise the participants with
methods like storytelling, creative co-creation, or the criteria-based analysis of teaching materials
with a focus on the representation of inclusivity. One workshop addressed the pitfalls of communi-
cating in a foreign language while another thematised the overall importance of knowing how the
brain works when we learn.

This wide variety of topics made the Winter School very rich, but also challenging for the participants
at times. According to student feedback, four aspects are most relevant to make a Winter School a
meaningful educational experience. Firstly, to have mixed student groups in order to guarantee a
real international exchange prohibiting students from staying in their local peer group; secondly, to
have a well thought out balance between interactive and more passive learning units with sufficient
amount of time being allocated, for example, to creative exercises; thirdly, to focus on concrete
methods and tasks that can be used in the classroom; fourthly, such formats like the Winter School
should focus on topics underrepresented in teacher education at higher education institutions.

All'in all, the Winter School has clearly demonstrated the great potential that lies in the international-
isation of teacher education. An international experience like this does not only foster soft and lan-
guage skills, but has a tangible impact on employability in such a complex context as education.
Spending one intense week together, focusing on collaboration and co-creation of contents raised
everyone’s awareness of the importance of international exchange in teacher education.
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This is what the students say:

“It was very enriching to exchange ideas with student teachers from other countries and to
learn about their education systems, their teacher training and their views on the topics of
peace, justice, and inclusion. The Winter School made me realise even more how valuable
international exchange between teachers is — also with regard to current world events.”

Lea, Justus Liebig University Giessen, Germany

“The Winter School was a unique opportunity to learn, connect, and grow. Engaging with
students from across Europe, we explored the challenges of inclusion, peace, and justice
through interactive discussions and collaborative projects, leaving us with valuable insights

I/I

and new friendships. Dékujeme

Tereza & Barbora, University of West Bohemia in Pilsen, Czechia

“The Winter School was a great experience for me as well as being a wonderful milestone
for my career. | learned lots of beneficial knowledge and terms | didn’t even know about in
my field. In addition to learning these terms we had the chance to learn how to apply them
in our classes as well.”

Koray, Cukurova University, Turkiye
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‘Our Cultural Heritage’ is an EUPeace Fund? research project that deals with the value of cultural her-
itage collaboration for the goals of the EUPeace Alliance of universities. The main goal of the second
stage of this project was to carry out the EUPeace Archaeological Heritage Spring School: From Soil to
Societies. This week of intensive international education took place in early April 2025 at the town of
Ljubuski, in Western Herzegovina. There, the site of the Roman military camp of Gracine served as
the basis for activities.

The project partners, led by Prof. Dr. Felix Teichner (Marburg University), with the participation of
the universities of Comillas, Giessen, Sarajevo and Mostar, contributed teachers, equipment and ex-
pertise, as well as students, to this experience. These students carried out a specific training pro-
gramme in which they learned how to survey, excavate and document in a real archaeological site, as
well as engage with the local community, including schoolchildren. Students provided a variety of
levels of prior knowledge, as well as their enthusiasm and backgrounds, to make the experience far
more enriching.

COIL (Collaborative Online International Learning) is a pedagogical methodology that connects stu-
dents and teachers from different countries through collaborative online projects, promoting inter-
cultural learning and the development of digital skills. According to O’Dowd (2013) and Beelen and
Jones (2015), COIL enhances global understanding, fosters respect for diversity, and prepares stu-
dents for the globalised job market.

At Comillas Pontifical University, the COIL methodology has been adopted as an innovative strategy
to promote student internationalisation. One of the COIL experiences implemented during the 2024-
25 academic year is the EUPeace Fund Project?, titled Storytelling for Inclusive Education. As high-
lighted by the EUPeace Alliance, teachers play a crucial role in addressing inequalities and fostering

! This activity is part of the EUPeace Fund funded by the Alliance and the universities outside of EU-funded sup-
port of the project in which the present report has been prepared.
2 This activity is part of the EUPeace Fund funded by the Alliance and the universities outside of EU-funded sup-
port of the project in which the present report has been prepared.
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diversity in schools. Therefore, collaboration, digital literacy, critical thinking, and problem-solving
are key competencies for both future teachers and their students.

For this, the main objective of this EUPeace Fund Project is to address the limitations of teacher
training for inclusive education, which is often confined to specific courses in the academic curricu-
lum rather than being integrated as a transversal and global perspective applicable across all sub-
jects. To achieve this, student teachers engage in a collaborative writing task aimed at creating chil-
dren’s stories in English that focus on inclusivity and providing feedback among them to improve the
final product. This task can be carried out virtually through digital tools, as well as in hybrid
online/face-to-face international meetings at different stages of the project.

As a result of this experience, student teachers and their professors work together to create and pro-
vide feedback on digital stories in English or other languages, based on the “School for All” concept.
The project culminates in a collection of e-books on inclusivity, which can be used in schools to sup-
port the pedagogical integration of digital, cognitive, and social skills. These resources are designed
to help address the challenges of the 2030 Agenda and contribute to the comprehensive training of
future teachers in inclusive education.

Magdalena Custodio Espinar (Coordinator) and Barbara Campbel from Comillas Pontifical University
Leslie Amiot and Sandrine Simon from the University of Limoges
Vaclav Stacke and Martin Mwongela Kavua from University of West Bohemia in Pilsen

The expansion of the internationalisation of teacher education as well as a deeper engagement with
the topic of inclusion is an elementary component of EUPeace. In order to be able to gather first ex-
periences in the cooperation within the framework of teaching courses, we implemented a joint
COIL-Seminar to the topic “Blended International Exchange: Interculturality and Inclusion in Educa-
tional Contexts” between students of the University of Limoges (UNILIM) and students of Justus Lie-
big University Giessen (JLU), co-led by Annika Briick-Hibner (JLU) and Lauren Lévy (UNILIM) in the
summer term 2024.

The seminar consisted of a virtual and an in-person phase that was conducted in close cooperation
with Marburg University (UMR). The virtual phase started with a joint kick-off, followed by three

3 This activity is part of the EUPeace Fund funded by the Alliance and the universities outside of EU-funded sup-
port of the project in which the present report has been prepared.
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seminar sessions with different thematic foci, which were designed according to the flipped class-
room principle, as well as three wrap-up sessions, which were led by Carla Willershauser —the tutor
—and served primarily to get to know each other and to exchange informally. During the in-person
phase, group work was carried out to explore different cultural perspectives on inclusion and inter-
culturality. In addition, opportunities were created for informal exchanges (e.g. joint visits to the
Mathematikum, a hands-on museum with a focus on mathematics, the Botanical Garden in Marburg,
and shared meals). The face-to-face week was followed by a joint online session where the results of
the group work were presented and the final reflection of the seminar took place. The seminar con-
tent as well as the experiences and processes of intercultural exchange and collaboration were re-
flected by the students in a formative ePortfolio (see Figure 2).

Cana Wilershauser
(Studant assistant, JLL)
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Figure 2. Seminar concept

In addition to the seminar activities, JLU and UMR also organised various activities for the students
from UNILIM to give them a deeper insight into the German school and university system. This in-
cluded, for example, shadowing in German schools, in university laboratories, and exchanges with
extracurricular, school, and university partners. The school visits showed positive momentum regard-
ing the further implementation of internship possibilities within EUPeace.

The overall feedback from the students was very positive. Regarding the learning objectives, most
students (rather) agreed that they had learned about international and intercultural perspectives
(92%), different learning cultures and concepts (89%), reflecting other perspectives (81%), and inter-
cultural communication (81%) (see Table 1). In addition, 81% of the students say that the seminar
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supported their language development and 64% of the students agree or strongly agree with the
statement that the seminar motivated them to think about studying abroad.

“I would definitely take part in such a seminar again as it enriched and broadened my views
on this topic. | was able to gain a lot of knowledge, which | try to apply directly in my profes-
sional life, as | already work as a substitute teacher. | think international exchange is really
important to see. Where are there similarities? What are the differences and can you per-
haps benefit from the different system? It was really fun to get to know new people with dif-
ferent cultural backgrounds and find out how they feel about different topics. Thank you
very much for the great seminar! “

In their ePortfolios, all German students indicate that they would participate in such a seminar again,
as can be seen in this this example of a student’s ePortfolio entry:

...international

) 2 18 6
and intercultural 0 0 (8%) (69%) (23%)
perspectives
...different learn- 3 14 9
ing cultures and 0 0 (12%) (54%) (35%)
concepts
...the reflection of 0 2 3 16 5
other perspectives (4%) (12%) (62%) (19%)
...international 0 2 3 12 9
communication (4%) (12%) (46%) (35%)

Tablel: Results of the evaluation

All'in all, the Blended International Exchange serves as an excellent blueprint for future student ex-
changes within EUPeace. The reported effects of the blended experience speak for themselves when
it comes to students’ learning gains regarding the differences of the French and German education
systems, differences in dealing with inclusion and school culture. For student teachers in France this
short-term mobility is now an obligatory part of their curriculum which is why this visit takes place
again in 2025.

In summary, the expectations of lecturers and students were met with the seminar which is why it
can be assumed that it will serve as a “flagship” for new cooperation and activities within the EU
Peace Alliance and its main project.
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The Collaborative Online International Learning (COIL) programme at Insper, a Brazilian non-profit
higher education and research institution, serves as an exemplary case study demonstrating the suc-
cessful integration of international perspectives into higher education. Insper’s COIL initiatives are
designed to connect professors and students from different countries to engage deeply on various
topics, offering a rich, immersive international educational experience without the need for physical
travel. The programme is structured around joint activities between Insper and its international part-
ner institutions. These activities are carefully planned by faculty from both institutions, ensuring that
the course content is relevant and beneficial for students across different educational and cultural
backgrounds. The flexibility of the COIL model allows for variations in topics, length, and the intensity
of the collaboration, depending on the specific goals set by the partner professors.

The primary aim of the COIL programme at Insper is to provide students with an international aca-
demic perspective, which is crucial in today’s globalised economy. By participating in COIL projects,
students gain valuable insights into different cultural and professional contexts, enhancing their
global competencies and preparing them for international careers. Moreover, these experiences fos-
ter critical thinking and cross-cultural communication skills, as students must navigate and collabo-
rate within diverse teams.

One of the keys to the success of Insper’s COIL programme is the commitment to seamless integra-
tion with existing curricula. The programme is designed to complement traditional learning out-
comes with an added international dimension, thus enriching the students’ academic journey with-
out disrupting their regular course schedules. This approach not only enhances the accessibility of
international education but also ensures that all students, regardless of their physical or economic
limitations, can benefit from global learning opportunities.

The outcomes of the COIL programme at Insper have been overwhelmingly positive, with students
and faculty reporting enhanced understanding of global issues and improved educational outcomes.
The success of the programme has encouraged Insper to expand its international collaborations, con-
tinuously seeking new partnerships and innovative ways to integrate global perspectives into its edu-
cational offers.

This case study not only highlights the effectiveness of COIL programmes in achieving internationali-
sation goals but also aligns with the objectives of the EUPeace Alliance by promoting education that
contributes to a deeper understanding and cooperation across cultures. Insper’s COIL initiative is a
model of how technology and collaboration can bridge educational and cultural gaps, making inter-
national education more accessible and impactful for a broader audience.

For more details about the programme: Insper. (2023). COIL — Higher Education: Business, Econom-
ics, and Law. [Online] Available at: https://www.insper.edu.br/en/international/coil/
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The University of Calgary (Canada) offers an enriching International Practicum programme that ena-
bles students to gain first-hand teaching experience in diverse educational settings across the world.
This programme is part of the university’s broader commitment to global education and provides
students with the opportunity to engage directly with different cultures and educational practices,
enhancing their professional skills and global understanding.

The International Practicum programme at the University of Calgary allows education students to
spend several weeks abroad, where they teach and participate in community activities. This immer-
sive experience is designed to develop the students’ teaching abilities and intercultural competen-
cies, preparing them for the challenges of the globalised classroom.

Participants in the programme typically engage in a range of teaching activities, including classroom
instruction, educational workshops, and community outreach, all within the local educational con-
text of the host country. This hands-on approach helps students to apply their theoretical knowledge
in real-world settings, fostering a deeper understanding of the complexities of international educa-
tion systems.

One of the key benefits of the International Practicum programme is the significant growth in cul-
tural sensitivity and professional expertise that students experience. By navigating the challenges of
teaching in a foreign environment, participants enhance their adaptability, problem-solving skills,
and ability to communicate across cultural boundaries. These skills are invaluable in today’s increas-
ingly diverse educational landscapes.

The outcomes of this international practicum include improved pedagogical skills, heightened global
awareness, and a strengthened ability to engage with students from various cultural backgrounds.
Graduates of the programme often express a greater confidence in their teaching capabilities and a
renewed passion for educational equity and global engagement.

This case study highlights the University of Calgary’s International Practicum programme as a model
for successful integration of international experiences into teacher education. The programme not
only advances the professional capabilities of future educators but also aligns with global educational
objectives, such as those emphasised by the EUPeace Alliance, to prepare educators who are compe-
tent and culturally aware global citizens.

For more information on the University of Calgary’s International Practicum programme, visit their
official page: https://www.ucalgary.ca/international/study-abroad/TAB
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The Global Competence Certificate (GCC) programme, developed by AFS Intercultural Programs, stands as
a robust model of how structured international education can significantly enhance intercultural compe-
tencies and prepare educators and students for effective global engagement. The GCC is a comprehensive
blended learning programme aimed at developing essential global skills required to live, work, and con-
tribute positively in a diverse world.

The GCC integrates online modules with videos, interactive sessions, and discussion forums to offer par-
ticipants a deep dive into global and intercultural issues. The programme is designed to be scalable and
flexible, making it accessible to a diverse audience worldwide. Participants in the programme gain tangi-
ble skills in navigating cultural differences and learn to apply these skills in their personal and professional
lives.

The GCC programme has demonstrated substantial benefits in enhancing the intercultural competence of
its participants. It combines online learning with real-world application through guided reflection sessions
conducted by qualified facilitators. This structured approach ensures that participants not only learn theo-
retical aspects of global competence but also develop the practical skills necessary to act as effective in-
tercultural communicators and collaborators.

Feedback from participants highlights the transformative nature of the GCC. For instance, educators and
students who have completed the programme report increased self-awareness, improved ability to man-
age complex cultural interactions, and enhanced professional capabilities in international settings. The
GCC is particularly noted for its role in preparing participants to face global challenges with a well-in-
formed perspective and an empathetic approach.

The GCC aligns closely with the objectives of the EUPeace Alliance by fostering skills and competencies
that are essential for building just and peaceful societies. Its focus on global competence supports the
project’s aim to develop educators and learners who are not only academically proficient but also capable
of making thoughtful and compassionate decisions in a globally interconnected environment.

The Global Competence Certificate programme by AFS Intercultural Programs exemplifies successful out-
comes in the field of international education. By providing educators and students with the tools to de-
velop and apply global competencies, the GCC contributes significantly to the internationalisation of edu-
cation, resonating with the broader goals of enhancing global understanding and cooperation.

For more details about the GCC and its implementation, you can visit the AFS Global Competence Certifi-
cate page: https://afs.org/Certificate/
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The International Baccalaureate (IB) Teacher Workshops represent a critical component in the pro-
fessional development of educators within the IB framework. These workshops are designed to en-
hance teaching quality and foster an environment of continuous learning among educators, aligning
with global educational standards and promoting an inclusive, interconnected educational approach.

IB Teacher Workshops offer a structured professional development path across various levels, tai-
lored to educators’ specific needs and stages in their careers. These include face-to-face, online, and
blended sessions that cover a wide range of topics across the IB’s four educational programmes: the
Primary Years Programme (PYP), Middle Years Programme (MYP), Diploma Programme (DP), and Ca-
reer-related Programme (CP). The workshops are categorised into three types: Category 1 for new-
comers, Category 2 for further development, and Category 3 for advanced learning.

The workshops aim to deepen educators’ understanding of the IB philosophy and improve their ped-
agogical skills. They focus on building critical competencies such as student agency, intercultural un-
derstanding, and inquiry-based learning. The 2023-2024 offers, for instance, include new and ex-
panded content that addresses contemporary educational challenges and promotes inclusivity and
equity in education.

Recent innovations in the IB professional development (PD) offers include “nano PD” sessions, which
are concise professional development experiences designed to address specific educational topics
quickly and efficiently. Additionally, the “IB Exchange” platform facilitates ongoing learning and col-
laboration among educators worldwide.

The workshops have significantly impacted participating educators, enhancing their instructional
strategies and understanding of student needs. Feedback indicates improved classroom practices
and a better alignment with the educational goals of the IB, which emphasises creating globally
aware, compassionate, and knowledgeable citizens.

This case study not only underscores the effectiveness of ongoing professional development in en-
hancing educational outcomes but also exemplifies the commitment to international education that
is central to the EUPeace Alliance’s objectives. For more detailed information on the International
Baccalaureate Teacher Workshops and services, please visit IBO Professional Development:
https://www.ibo.org/professional-development/
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The “Turkish Children and Mothers” project in Gelsenkirchen, Germany, presents a unique case study
in integrating multicultural education within pre-school settings to aid Turkish migrant children and
their families. Spearheaded by Carmen Treppte and supported by various foundations and local enti-
ties, the project began in 1985 amid societal tensions and challenges faced by Turkish migrants. It
aimed not only to improve linguistic, motoric, cognitive abilities, and social behaviours of children
but also deeply involved mothers in the educational process, enhancing community cohesion and un-
derstanding.

The project transcended typical educational objectives, focusing on building a supportive and inclu-
sive community. Activities were not confined to child education but extended to addressing broader
family needs, thereby fostering an environment where Turkish families could feel supported and un-
derstood. This holistic approach helped mitigate the cultural and social isolation these families often
faced.

Significantly, the project underscored the importance of cultural sensitivity and adaptability. It chal-
lenged the norms of assimilation by advocating for a bilateral integration process where both the
host and immigrant communities could learn and grow together. The outcome was a community that
valued multicultural interactions and recognised the diverse contributions of each group, thereby en-
hancing the social fabric of the region.

This case reflects the critical need for programmes that go beyond traditional educational aims, fo-
cusing instead on creating inclusive spaces that respect and integrate the cultural backgrounds of all
community members. The success of the Gelsenkirchen project illustrates how educational initiatives
can serve as catalysts for social change and community development, aligning closely with the ideals
of the EUPeace Alliance by promoting inclusivity, understanding, and cooperation among diverse
groups.

All these case studies illustrate the varied and significant benefits of internationalising teacher educa-
tion, from enhancing teachers’ instructional practices to improving students’ educational outcomes.
Each example provides concrete evidence of how international education strategies can be effec-
tively applied within different contexts to achieve the overarching goals of projects like EUPeace,
promoting peace, inclusivity, and global understanding through education.

ACEl Co-funded by
LB the European Union




page 47 EUPeace | www.eupeace.eu _\

EU

European University for Peace,
Justice, and Inclusive Societies

2.6 The Council of Europe Reference Framework of Competences for Demo-
cratic Culture (RFCDC)

The Council of Europe Reference Framework of Competences for Democratic Culture (RFCDC) serves
as a foundational element for promoting democratic competencies in educational settings across Eu-
rope. This framework is pivotal in understanding the integration of internationalisation within
teacher education, especially within the scope of the EUPeace Alliance.

The RFCDC outlines a comprehensive model comprising values, attitudes, skills, knowledge, and criti-
cal understanding necessary for active participation in democratic societies. It is designed for imple-
mentation across all educational sectors — from preschool to adult education, including vocational
training. This approach is particularly relevant for teacher education, where fostering competences
for democratic culture is both a goal and a methodological approach.

The framework emphasises four major educational purposes as viewed by the Council of Europe:
preparation for the labour market, active citizenship, personal development, and broad knowledge
base development. These goals align with the aims of internationalising teacher education by prepar-
ing educators who are not only knowledgeable but also culturally and democratically competent.

Competences for Democratic Culture
The competences include:

e Values: Respect for human dignity and human rights, and appreciation for cultural diversity
and democracy.

e Attitudes: Openness to cultural otherness, civic-mindedness, and a responsibility toward
democratic practices.

e  Skills: Critical thinking, empathy, cooperation, and conflict-resolution skills.

e Knowledge and Understanding: Critical understanding of self, communication, and the
broader world including politics, law, and cultures.

Integrating the RFCDC into teacher education programmes enhances educators’ abilities to foster en-
vironments that support democratic values and intercultural dialogue. This integration is essential for
preparing teachers to handle culturally diverse classrooms and to promote inclusive educational
practices. The framework’s emphasis on a whole-school approach also supports the development of
democratic culture through every aspect of school life, from governance to classroom management,
making it a comprehensive tool for schools involved in the EUPeace Alliance.

The internationalisation of teacher education involves preparing educators to operate effectively

within increasingly globalised and culturally diverse contexts. The RFCDC supports this by providing a
structured approach to developing competences that enhance educators’ and students’ ability to en-
gage in international and intercultural environments constructively. This alighnment with international
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educational standards and practices is vital for the EUPeace Alliance, aiming to foster global compe-

tencies among future educators.

In summary, the RFCDC’s comprehensive approach to embedding democratic competences in educa-
tion through internationalisation efforts provides a robust foundation for enhancing teacher educa-
tion programmes. It ensures that educators are not only equipped to teach in diverse settings but are
also capable of promoting democratic values and intercultural understanding, which are critical for
the objectives of the EUPeace Alliance and the broader goals of modern educational systems.

For more information on RFCDC please visit: https://www.coe.int/en/web/reference-framework-of-

competences-for-democratic-culture
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Chapter 3: Collaboration and Partnerships

In the context of the EUPeace Alliance and the broader goals of internationalising teacher education,
building international partnerships between educational institutions is pivotal. Such partnerships are
essential for fostering global competencies, enhancing cultural understanding, and promoting collab-
orative research and teaching practices.

3.1 Building International Partnerships between Educational Institutions

International partnerships are founded on the principles of mutual respect, shared goals, and recip-
rocal benefits. For educational institutions, these partnerships often aim to enhance the global di-
mensions of teaching and learning, provide students and faculty with international exposure, and
jointly tackle global challenges. In alignment with the EUPeace Alliance, these collaborations are par-
ticularly focused on advancing peace, understanding, and democratic values across borders.

Successful partnerships begin with a clear alignment of strategic objectives between institutions. This
involves identifying common goals such as improving teacher education, promoting student mobility,
or developing joint research initiatives that align with the overarching themes of EUPeace. Institu-
tions must ensure that their missions and values not only align but also support the pursuit of creat-
ing inclusive educational environments that are sensitive to cultural differences.

Building international partnerships typically involves several key mechanisms:

e Formalised partnership agreements like Erasmus+ Inter-institutional Agreements or Memo-
randa of Understanding (MoU): Formal agreements that outline the shared goals and frame-
works of cooperation. These documents lay the groundwork for future collaborative projects
and exchanges.

e Faculty and Student Exchanges: Programmes designed to allow students and faculty to spend
time at partner institutions, gaining direct exposure to different educational systems and cul-
tures.

e Joint Programmes and Degrees: Collaborative academic programmes or degrees developed
by partner institutions, which may include double degrees or co-developed curricula that re-
flect the integrated expertise of the partner entities.

e Research Collaborations: Joint research projects that leverage the diverse expertise and per-
spectives of faculty from different geographical and cultural backgrounds.

In today’s interconnected world, technology plays a crucial role in facilitating and sustaining interna-
tional partnerships. Digital platforms and programmes like EUPeace’s Virtual European Exchange Pro-
gramme (VEEP) can host joint courses, virtual conferences, and collaborative research projects, mak-
ing ongoing interaction and cooperation feasible even when physical exchanges are not possible. For
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instance, tools like virtual classrooms and teleconferencing can simulate real-time, interactive learn-
ing environments for students and educators in different countries (cf. for several theoretical and
good practice contributions the anthology Briick-Hibner/Miiller/Seifert 2024).

Challenges to Consider

While building international partnerships offers numerous benefits, institutions must also navigate
challenges such as differing academic calendars, language barriers, and varying accreditation stand-
ards. Additionally, the sustainability of partnerships often depends on continuous commitment and
support from all involved parties, requiring clear communication and regular evaluations of partner-
ship outcomes.

Developing international partnerships between educational institutions is a complex but rewarding
endeavour. These partnerships are crucial for the internationalisation of teacher education, provid-
ing rich opportunities for educators and students to engage with global perspectives and practices.

Aligning closely with the goals of the EUPeace Alliance, these collaborations help foster educational
environments that are culturally inclusive and globally interconnected, ultimately contributing to a

more peaceful and understanding world.

3.2 Collaborative Projects and Co-Teaching Models, including Teaching Mobil-
ity Programmes

Collaborative projects and co-teaching models, including teaching mobility programmes, are essen-
tial components of internationalising teacher education. These initiatives align with the EUPeace Alli-
ance’s objectives to foster global competencies, enhance intercultural understanding, and promote
democratic values in education. By participating in these collaborative efforts, educators and institu-
tions can significantly advance their educational practices and contribute to building a more inter-
connected and peaceful world.

Collaborative Projects

Collaborative projects between international educational institutions often involve joint research,
shared curricular development, and co-organised international conferences or workshops. These
projects enable educators to combine their diverse expertise and perspectives, leading to innova-
tions in teaching and learning that are culturally inclusive and pedagogically advanced. For example,
a collaborative project might involve educators from different countries developing a series of les-
sons on global citizenship, which are then integrated into the teacher education programmes of all
participating institutions. These initiatives not only enrich the curriculum but also provide teachers-
in-training with a broadened, more inclusive view of education.
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Co-Teaching Models

Co-teaching models in international contexts offer teachers the opportunity to work alongside inter-
national colleagues, either in-person or virtually. This approach allows for the sharing of pedagogical
strategies and the merging of different cultural perspectives directly in the classroom. Co-teaching
can be particularly effective in demonstrating to student teachers how diverse teaching styles can be
harmoniously integrated to address the needs of a varied student population. It also serves as a prac-
tical example of how to manage and utilise cultural diversity as a strength in educational settings.

Teaching Mobility Programmes

Teaching mobility programmes are a cornerstone of international collaboration in education. Pro-
grammes like Erasmus+ enable educators to teach or conduct research abroad for a period, bringing
back valuable insights and experiences to their home countries. These mobility experiences are not
only transformative for the educators involved but also beneficial for their home and host institu-
tions, which gain from the cross-pollination of ideas and practices. Mobility programmes enhance
teachers’ professional development, improve their intercultural competencies, and often lead to sus-
tained international collaborations.

These collaborative and co-teaching initiatives align closely with the EUPeace Alliance’s focus on de-
veloping educators who are capable of fostering understanding and cooperation among diverse stu-
dent populations. By engaging in international collaborations, educators model the values of inclusiv-
ity and mutual respect that are central to democratic education. Furthermore, these programmes
contribute to the project’s goal of creating educational opportunities that are globally oriented and
culturally informed.

While the benefits of collaborative projects and teaching mobility programmes are significant, they
also come with challenges. These may include logistical issues, such as aligning academic calendars
and managing different administrative systems, including Learning Management Systems, as well as
deeper challenges like long-term planning of the study programme, recognition, overcoming lan-
guage barriers and adapting teaching methods to different cultural contexts. Successful implementa-
tion of these programmes requires careful planning, open communication, and ongoing support from
all participating institutions.

Such initiatives do not only support the professional growth of educators but also advance the
broader educational goals of fostering global understanding and democratic values, as championed
by the EUPeace Alliance. By embracing these collaborative approaches, educational institutions can
ensure that their teaching practices are both globally informed and culturally responsive.
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3.3 Benefits and Challenges of Teacher Exchanges and Mobility

Teacher exchanges and mobility programmes are pivotal in advancing the internationalisation of
teacher education, aligning seamlessly with the objectives of the EUPeace Alliance. These initiatives
provide significant benefits by enhancing educators’ professional and personal development, broad-
ening their pedagogical perspectives, and fostering greater cultural understanding. However, they
also present unique challenges that require strategic management to ensure their success and sus-
tainability.

Benefits of Teacher Exchanges and Mobility

Enhanced Intercultural Competence: One of the primary benefits of teacher mobility and exchanges
is the development of intercultural competence. Participating educators gain first-hand experience
with different educational systems and cultures, enhancing their ability to interact effectively and
empathetically with students from diverse backgrounds. This competence is crucial for fostering en-
vironments that respect and celebrate diversity, a core aim of the EUPeace Alliance.

e Professional Development: Mobility programmes often provide teachers with opportunities
to learn new pedagogical strategies and to engage in professional training that may not be
available in their home countries. This exposure to varied teaching methods and educational
technologies can invigorate their teaching practices and curricula, contributing to more dy-
namic and engaging learning environments.

e Networking Opportunities: Teacher exchanges facilitate valuable professional connections
that can lead to long-term collaborations and partnerships. These networks can be instru-
mental in sharing resources, research opportunities, and best practices across borders, en-
riching the educational experiences of both educators and their students.

Challenges of Teacher Exchanges and Mobility

e Logistical and Financial Barriers: Organising and funding teacher exchanges and mobility pro-
grammes can be complex and resource-intensive. Challenges include securing adequate
funding, managing visas and travel arrangements, and coordinating timing and responsibili-
ties to minimise disruption to teaching schedules. Depending on the target group of the ex-
changes, pre-service or in-service teachers, challenges can be very specific.

e Cultural and Language Barriers: While cultural exchange is a benefit, it can also pose chal-
lenges. Participants may face difficulties due to language barriers or different cultural norms,
which can impact their teaching effectiveness and integration into the host community.

e Quality and Equity of Exchange Experiences: Ensuring that all participants have a high-quality
and equitable experience is another challenge. There can be significant variability in the con-
ditions and support that educators receive in host countries, which might affect the overall
effectiveness and impact of the exchange.
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The benefits and challenges of teacher exchanges and mobility are directly tied to the EUPeace Alli-
ance’s goals of fostering inclusive education systems that are equipped to deal with the complexities
of a diverse and interconnected world. Addressing the challenges effectively ensures that the bene-
fits can be fully realised, contributing to the project’s broader objectives of promoting peace, under-
standing, and cooperation among future generations.

Teacher exchanges and mobility programmes are integral to broadening educators’ horizons and
equipping them with the skills and knowledge necessary to contribute positively to global education
dialogues. While the challenges are non-trivial, the benefits—particularly in terms of professional de-
velopment, intercultural competence, and global networking—are substantial and align with the
transformative goals of the EUPeace Alliance. By investing in these programmes, educational institu-
tions play a crucial role in shaping a globally competent teaching workforce that can navigate and
cherish the richness of our diverse world.

3.4 Legal and Logistical Considerations in International Collaborations

When establishing international collaborations in teacher education, there are several legal and lo-
gistical considerations that must be addressed to ensure successful and sustainable partnerships.
These considerations are critical for aligning with the objectives of the EUPeace Alliance, which aims
to enhance the quality and effectiveness of education across diverse cultural and administrative con-
texts.

Legal Considerations

o Inter-institutional Agreements: Before initiating any mobility or exchange, institutions must
sign inter-institutional agreements. These agreements outline the cooperation terms, ensur-
ing all parties commit to maintaining high standards, particularly those prescribed by the
Erasmus Charter for Higher Education. These agreements specify the responsibilities of each
institution and set clear expectations for the quality and impact of mobility initiatives (Eras-
mus+). Those also include, for example, inclusivity, green travel, or digitisation.

e Compliance with Local and International Laws: Partnerships must adhere to the legal frame-
works governing education and data protection in each country involved. This includes re-
specting intellectual property rights and ensuring that the curriculum and teaching practices
meet both local accreditation standards and international quality benchmarks.

ACEl Co-funded by
LB the European Union




page 54 EUPeace | www.eupeace.eu _\

EU

European University for Peace,
Justice, and Inclusive Societies

Logistical Considerations

e Coordination of Academic Calendars: Effective partnerships require aligning academic calen-
dars to facilitate seamless student and faculty exchanges. This coordination helps avoid dis-
ruptions in teaching and learning schedules and maximises the benefits of mobility pro-
grammes.

e Digitalisation of Agreements: To streamline processes and reduce paper use, Erasmus+ en-
courages the digitalisation of inter-institutional agreements, especially for intra-European
mobility. This shift not only supports environmental sustainability but also enhances the effi-
ciency of managing agreements (Erasmus+).

o Mobility Logistics: Managing the logistics of mobility programmes involves arranging travel,
accommodation, visas, and insurance for participants. It is also necessary to have a support
system on site abroad, for example an Erasmus Student Network or a buddy system to ease
the transition. It is crucial to ensure that participants have all the necessary support to navi-
gate these arrangements smoothly, enhancing their experience and focus on learning out-
comes.

Addressing Challenges through EU Support Tools

Erasmus+ provides various tools and guidelines to assist institutions in navigating these legal and lo-
gistical landscapes. These include:

e Europass and the European Qualifications Framework (EQF): Tools that facilitate the trans-
parency and recognition of skills and qualifications across borders, supporting the mobility of
teachers and students. For further information: https://erasmus-plus.ec.europa.eu/programme-

guide/part-a/important-characteristics-of-the-erasmus-programme

e Support for Digital Learning: Encouragement of the use of ICT and open educational re-
sources (OER) to foster innovative teaching and learning practices that are essential for inter-
national collaborations. For further information: https://erasmus-plus.ec.europa.eu/pro-

gramme-guide/part-a/important-characteristics-of-the-erasmus-programme

Clear communication and thorough documentation are vital to managing the complexities of interna-
tional collaborations. Institutions should establish regular communication channels and maintain de-
tailed records of all activities and agreements to ensure clarity and accountability. This approach is
crucial for evaluating the success of partnerships and making necessary adjustments to meet the
evolving educational needs and challenges.

By addressing these legal and logistical considerations thoughtfully and proactively, institutions can
build robust international collaborations that align with the EUPeace Alliance’s goals. These partner-
ships not only enhance the internationalisation of teacher education but also contribute significantly
to preparing educators who are equipped to teach and thrive in a globally connected world. For
more detailed guidance, institutions should consult the Erasmus+ Programme Guide and ensure
compliance with the latest EU regulations and standards for international educational cooperation.
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3.5 Ensuring Sustainable and Equitable Partnerships

Sustainable and equitable partnerships are foundational to the internationalisation of teacher educa-
tion, aligning with the EUPeace Alliance’s commitment to fostering inclusive and impactful educa-
tional initiatives across borders. These partnerships require careful planning, mutual respect, and
shared goals to ensure that they not only survive but thrive over time, benefiting all parties involved.

Foundations of Sustainable Partnerships

e Shared Vision and Objectives: For a partnership to be sustainable, it must be built on a
shared vision that aligns with the educational and social values of all institutions involved.
This includes a commitment to promoting peace, understanding, and democratic engage-
ment, as outlined in the EUPeace objectives. Partners should work collaboratively to define
clear, achievable goals that reflect these shared values, ensuring that each participant’s
needs and expectations are met equitably.

e Equitable Resource Sharing: True partnership equity involves the fair distribution of re-
sources, responsibilities, and benefits. This can include sharing access to unique research fa-
cilities, joint funding applications, and equitable dissemination of project results. Ensuring
that all partners have a voice in decision-making processes is crucial to maintaining trust and
respect within the partnership.

e Capacity Building: Sustainable partnerships often focus on capacity building, which enhances
the abilities of all partners to achieve and sustain their educational goals. This involves
providing training, sharing best practices, and facilitating professional development opportu-
nities. Such initiatives help to level the playing field, particularly for institutions in developing
regions, thereby promoting a more balanced and mutually beneficial collaboration.

While the benefits of such partnerships are significant, they also come with challenges. Differences in
institutional policies, national regulations, and cultural expectations can complicate collaboration.
Strategies to overcome these challenges include:

e Regular Communication: Maintaining open lines of communication through regular meet-
ings and updates helps ensure that all partners remain aligned with the partnership’s objec-
tives and aware of each other’s needs and constraints.

e Transparency in Operations: Transparent operations allow for trust to be built among part-
ners. This includes open financial accounting, clear reporting of activities, and joint publica-
tions of research findings.

e Legal and Logistical Support: Navigating the legal and logistical aspects of international col-
laborations can be challenging. Utilising support tools and guidance provided by programmes
like Erasmus+ can help address these issues, ensuring that partnerships comply with relevant
laws and benefit from facilitated mobility and academic recognition. For further information:
https://erasmus-plus.ec.europa.eu/erasmus-programme-guide
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For partnerships to be sustainable, they require long-term engagement and commitment from all in-
volved parties. This means not only establishing initial agreements but also renewing commitments
and adapting goals as the partnership evolves. Monitoring and evaluation mechanisms should be in
place to assess the effectiveness of the collaboration and make necessary adjustments.

Ensuring sustainable and equitable partnerships is essential for achieving the broad educational goals
associated with the internationalisation of teacher education. Such partnerships not only enrich the
academic and cultural experiences of those involved but also contribute to the broader EUPeace Alli-
ance objectives of fostering educational practices that support peace, understanding, and demo-
cratic values globally. By prioritising sustainability and equity, educational institutions can create last-
ing impacts that extend beyond immediate academic achievements to foster global networks of co-
operation and mutual understanding.
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Chapter 4: Curriculum Design and Implementa-
tion

The design and implementation of an international curriculum are crucial aspects of modernising
teacher education to meet the demands of a globalised world. This chapter delves into the principles,
practices, and challenges associated with integrating global perspectives into educational frame-
works. As educational institutions increasingly recognise the importance of preparing students for a

connected world, the need for a curriculum that reflects international standards, cultural sensitivi-
ties, and global knowledge becomes paramount.

In this chapter, we explore the foundational principles of international curriculum design, including
defining its core elements and aligning with European frameworks that support such initiatives. We
then discuss practical strategies for incorporating global perspectives into existing curricula, provid-
ing concrete examples of internationalised curriculum modules that have been successfully imple-
mented in various educational settings. Lastly, we address the common challenges faced by educa-
tors in this endeavour and propose solutions to overcome these obstacles, ensuring that the curricu-
lum not only meets international standards but also enhances students’ learning experiences and
global competencies.

This comprehensive approach aims to equip educators with the necessary tools and insights to de-
velop and implement curricula that truly prepare students for the complexities of the global commu-
nity, aligning with the overarching goals of projects like EUPeace and broader educational objectives
for peace, understanding, and cooperation across cultures.

4.1 Principles of International Curriculum Design

The development of an international curriculum in teacher education is guided by principles that aim
to equip educators with the global competencies necessary for teaching in diverse and intercon-
nected environments. This section explores these principles, defining what constitutes an interna-
tional curriculum and examining the relevant European frameworks that support its implementation.

Definition

An international curriculum is designed to prepare students for a globalised world by incorporating
international content, perspectives, and pedagogies across the curriculum. This approach not only
includes the study of global themes and issues but also integrates intercultural learning experiences
that enhance students’ understanding of different cultures and global systems. The core aim is to de-
velop global citizens who are capable of critical thinking, empathy, and effective communication
across cultural and national borders.
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Key elements of an international curriculum include:

e Global Awareness: Teaching topics that provide students with knowledge about world cul-
tures, economies, and global issues.

e Intercultural Competence: Developing skills and attitudes that foster effective and respectful
interaction in diverse cultural contexts.

e Comparative Perspectives: Encouraging analysis and discussion that compare and contrast
different cultural, political, and social systems.

e Collaborative Learning: Promoting educational practices that involve collaboration with
peers and educators from around the world, often facilitated by digital technology.

European Frameworks

The design of international curricula in Europe is often guided by frameworks and policies estab-
lished, among others, by the European Union and the Council of Europe, which provide a cohesive
structure for integrating international dimensions into education. Notable among these is the Bolo-
gna Process, which aims to ensure comparability in the standards and quality of higher education
qualifications through frameworks like the European Higher Education Area (EHEA). For further infor-
mation: https://ehea.info/

Moreover, the Erasmus+ programme plays a crucial role by supporting transnational partnerships
among educational institutions to develop curricula that reflect European and global standards. This
programme not only facilitates student and staff mobility but also funds projects that develop inno-
vative educational practices, including international curriculum modules. These frameworks and pro-
grammes emphasise:

e Harmonisation and Compatibility: Ensuring that educational qualifications are recognised
and comparable across borders.

e Mobility and Exchange: Promoting educational experiences that allow for student and fac-
ulty exchanges as integral components of the curriculum.

e Lifelong Learning and Employability: Focusing on skills and knowledge that enhance stu-
dents’ employability and adaptability in a global job market.

The principles of international curriculum design, particularly within the European framework, align
closely with the goals of the EUPeace Alliance. The main project of the Alliance emphasises education
as a means of promoting peace, understanding, and democratic values, and an international curricu-
lum directly contributes to these objectives by preparing educators and students to engage effec-
tively and ethically in diverse international settings.

In summary, the design of an international curriculum involves a deliberate integration of global di-
mensions into educational content and pedagogy, supported by European educational frameworks
that aim to harmonise and enhance the quality of education across the continent. This approach not
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only enriches the educational experience but also aligns with broader goals of fostering global citi-
zenship and intercultural competence, key components of the EUPeace Alliance.

4.2 Incorporating Global Perspectives into Existing Curricula

Integrating global perspectives into existing curricula is a critical step toward achieving the educa-
tional goals of the EUPeace Alliance, which emphasises fostering understanding, peace, and demo-
cratic values through education. This section explores practical strategies for embedding interna-
tional dimensions into curricula across various educational levels, aligning with broader efforts to
prepare students for active, informed participation in a global society.

Incorporating global perspectives into existing curricula begins with a thorough Curriculum Audit and
Alignment. This initial step involves reviewing current educational content to pinpoint areas ripe for
the integration of international elements, ensuring alignment with global education standards and
identifying gaps for enhancement.

Following this, Interdisciplinary Learning serves as a strategic approach, breaking down traditional
subject barriers to merge various fields of study. This method addresses global issues holistically,
such as by combining science and social studies to explore the worldwide impact of environmental
policies, thereby enriching students’ understanding of global interdependencies.

Additionally, employing International Case Studies and Real-World Examples in the curriculum helps
students grasp the practical implications of global issues. This tactic not only deepens learning but
also encourages critical thinking about how these global solutions can be adapted across different
cultural contexts, enhancing the educational experience by connecting theory with real-world appli-
cations.

Building on the strategic approaches to incorporating global perspectives through curriculum audits,
interdisciplinary learning, and case studies, pedagogical innovations further enrich the educational
experience. Problem-Based Learning (PBL) exemplifies a student-centred approach where learners
tackle open-ended problems placed within real-world contexts. When these scenarios are drawn
from international issues, PBL not only boosts problem-solving skills but also enhances cultural
awareness and global competence.

Similarly, Cooperative Learning structures the classroom environment around small groups that col-
laborate to solve problems or complete tasks. This method becomes particularly powerful when it
involves students from diverse cultural backgrounds or when it extends to include collaboration with
international classrooms through digital platforms. Such configurations provide authentic experi-
ences of global collaboration, directly engaging students in the practical dynamics of international
communication and teamwork, thus reinforcing the curriculum’s global dimensions.

Leveraging technology is key to bringing global perspectives into the classroom effectively. Online
tools and resources can connect students with their counterparts around the world, allowing for cul-
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tural exchanges and collaborative projects that would not otherwise be possible. Platforms like vir-
tual exchange or telecollaboration facilitate real-time interactions with international experts and
peers, enhancing the learning experience and providing exposure to different cultures and view-
points.

For successful integration of global perspectives, educators themselves need ongoing professional
development in global education strategies. Training programmes should cover how to effectively
use international content in teaching and how to manage culturally diverse classrooms. These pro-
grammes can be supported by international partnerships, as discussed earlier, which provide plat-
forms for teacher exchanges and shared professional learning experiences.

Incorporating global perspectives into existing curricula requires a multi-faceted approach that in-
cludes curricular adjustments, pedagogical innovations, and the strategic use of technology. By
broadening the curriculum to include international viewpoints, educators can significantly enhance
students’ understanding of global issues and their competencies to act as informed global citizens.
This effort directly supports the objectives of the EUPeace Alliance by promoting education that con-
tributes to a more peaceful and interconnected world.

4.3 Examples of Internationalised Curriculum Modules

The integration of international perspectives into the curriculum is central to the objectives of the EU-
Peace Alliance, which aims to enhance teacher education through global and inclusive learning expe-
riences. Examples of internationalised curriculum modules can serve as practical demonstrations of
how educational programmes can effectively incorporate these global elements, benefiting both ed-
ucators and students by broadening their horizons and preparing them for a diverse world:

The EUPeace Common Course Catalogue for Teacher Education provides a comprehensive frame-
work for integrating international content into teacher education programmes. This catalogue in-
cludes courses designed to develop teachers’ abilities to manage diverse classrooms and implement
teaching methods that reflect a deep understanding of global issues and cultural sensitivities. Mod-
ules in this catalogue are tailored to address specific global competencies such as intercultural com-
munication, conflict resolution, and international educational standards. In the coming months, the
EUPeace Common Course Catalogue will be integrated into the overarching structure of a Joint Digital
Campus connecting IT systems and allowing the sharing of EUPeace-related courses.

Courses within the catalogue include modules that focus on:

o Global Education Policies: Understanding different educational frameworks across countries
and how these can be harmonised to foster cooperative learning environments.
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e Multicultural Classroom Management: Strategies for effectively managing classrooms that
include students from various cultural backgrounds, preparing teachers to address and utilise
diversity as a strength.

e Comparative Education: Modules that encourage the comparison of educational practices
across different cultural contexts, enhancing students’ understanding of global educational
diversity and its implications for teaching and learning.

Many of these modules leverage technology to facilitate international collaboration. For instance:

e Virtual Exchange Programmes like the EUPeace programme VEEP: Virtual European Ex-
change Programme: Utilising digital platforms to connect students with peers across the
globe, enabling them to work on joint projects or exchange ideas in real-time, thereby simu-
lating an international classroom environment.

e Online Guest Lectures: Including sessions hosted by international experts to provide first-
hand insights into global educational challenges and innovations.

The curriculum also emphasises assessments that reflect the internationalisation of the content.
These might include:

e Cross-Cultural Case Studies: Assignments that require students to analyse and propose solu-
tions to educational challenges in different cultural settings.

o Reflective Journals: Encouraging students to reflect on their learning experiences and the
impact of global perspectives on their professional development.

Examples from the catalogue showcase successful implementations where students have engaged in
projects that require them to develop solutions for global educational issues, work in multicultural
teams, and participate in international education conferences.

By aligning the curriculum with global standards and incorporating varied educational practices,
these modules not only meet the academic and professional needs of future educators but also align
closely with the EUPeace Alliance’s vision of fostering peace and understanding through education.
This approach ensures that the curriculum is not only internationally relevant but also responsive to
the needs of a globally interconnected society.

4.4 Challenges and Solutions in Curriculum Internationalisation

Internationalising the curriculum faces several notable challenges, including resistance to change, re-
source constraints, cultural and linguistic barriers, and issues of curriculum relevance. Resistance
from faculty or institutions to modify existing curricula is often driven by a preference for traditional
teaching methods and local educational priorities, which can take precedence over the integration of
global perspectives. Additionally, internationalising the curriculum frequently requires substantial
resources, such as funding for international collaborations, technology for virtual exchanges, and fac-
ulty training in global education practices. Cultural and linguistic differences pose another significant
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challenge, necessitating a deep understanding of diverse cultural contexts, which can be particularly
demanding for educators and students from more homogeneous backgrounds. Ensuring that interna-
tional components are relevant to local educational goals and student needs is also crucial; there is a
risk that global content might be viewed as peripheral or less important than local curricular require-
ments.

To overcome these challenges, several solutions can be implemented. Comprehensive professional
development programmes can help faculty appreciate the value of internationalisation and develop
the skills needed to effectively integrate global perspectives into their teaching. Such programmes
should focus on pedagogical approaches that embrace global perspectives and provide practical tools
for integrating international content. Strong support from educational institutions is essential, includ-
ing clear policies and dedicated resources for curriculum internationalisation. This support should en-
compass financial backing for international collaborations and curriculum development initiatives
that align with global educational standards. Leveraging technology to overcome geographical and
financial barriers is another practical solution, with online platforms facilitating international collabo-
ration, virtual student exchanges, and access to global case studies and resources. Additionally, insti-
tutions can offer intercultural competence training for both students and faculty, which should in-
clude language skills development, cultural sensitivity training, and techniques for effective commu-
nication across diverse cultural contexts. Finally, engaging with international partners in the curricu-
lum design process can ensure the relevance and applicability of global content, helping to balance
local and global educational needs and making the curriculum more comprehensive and globally ori-
ented.
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Chapter 5: Pedagogical Strategies

5.1 Teaching Methods for Internationalised Education

Effective teaching methods for internationalised education are challenging to prepare students for a
globally connected world. These methods should enhance students’ understanding of different cul-
tures, improve their ability to engage with international issues, and develop their competencies for
working in diverse environments. Drawing on the comprehensive insights from the EUPeace docu-
ments and the academic sources provided, this section explores various pedagogical approaches that
can be employed to achieve these educational outcomes.

Integrative Learning Approaches

One effective method is the use of integrative learning approaches that connect skills and knowledge
from various content areas through a global perspective. This involves designing curriculum modules
that include case studies, scenarios, and projects with an international focus. For example, students
could work on global environmental issues, requiring them to understand scientific, economic, and
cultural dimensions of the problem. This approach not only enhances content knowledge but also
builds critical thinking and problem-solving skills.

Collaborative Learning

Collaborative learning techniques, such as group projects and peer learning, are particularly benefi-
cial in internationalised education. These techniques encourage students to work together with
peers from diverse cultural backgrounds, either in person or via digital platforms. The interaction
within these diverse groups helps students develop respect for different perspectives and improves
their ability to communicate and collaborate across cultural boundaries.

Simulation and Role-Playing

Simulation exercises and role-playing are also valuable in internationalised education settings. These
methods allow students to experience and respond to realistic international scenarios, such as nego-
tiating in a multi-cultural setting or solving a cross-border conflict. Such activities help students de-
velop empathy and a deeper understanding of global issues, as well as the complexities involved in
navigating them.

Experiential Learning

Experiential learning opportunities, such as study abroad, internships, and field trips, provide stu-
dents with direct exposure to different cultures and global work environments. These experiences
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are instrumental in helping students apply their classroom learning in real-world settings, enhancing
both their academic knowledge and their intercultural competencies.

Technology-Enhanced Learning

Leveraging technology is crucial for supporting these pedagogical strategies in internationalised edu-
cation. Online collaborative tools, virtual reality experiences, and open educational resources can
bring global dimensions into the classroom, offering students access to international experts, peers,
and materials that would otherwise be out of reach.

While implementing these teaching methods, educators face challenges such as ensuring the rele-
vance of global content to local contexts and balancing the depth of cultural exposure with the
breadth of global topics covered. Additionally, assessing students’ performance in these complex en-
vironments can be challenging. Educators must be equipped with the right tools and training to ef-
fectively design, implement, and evaluate these pedagogical approaches.

Adopting a variety of teaching methods that promote global learning and intercultural competencies
is essential for internationalised education. These methods should be carefully chosen and adapted
to fit the specific learning outcomes desired, the student demographics, and the institutional con-
text. By embracing these diverse pedagogical strategies, educational institutions can prepare stu-
dents to thrive in a globalised world, aligning with the objectives of the EUPeace Alliance and
broader educational goals.

5.2 Developing Cross-Cultural Communication Skills in Students

Developing cross-cultural communication skills involves more than just teaching students to speak
another language. It requires an understanding of nonverbal cues, cultural norms, and the ability to
empathise with others’ perspectives. Effective communication in this context relies on students’ abil-
ities to recognise and navigate the complexities of cultural diversity.

Interactive Learning Environments

Creating interactive learning environments is a fundamental strategy. These environments encour-
age students to engage in dialogues that expose them to a variety of cultural perspectives. Activities
such as group discussions, debates on global issues, and role-playing scenarios are particularly effec-
tive. These settings not only allow students to practice communication skills but also challenge them
to think critically about their own cultural assumptions and biases.
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Integration of Technology

Technology plays a crucial role in developing these skills. Online collaborative tools enable students
to interact with peers from around the world in real-time. Platforms such as virtual classrooms, dis-
cussion forums, and video conferencing can simulate authentic intercultural interactions, providing
students with valuable practice in communicating across cultural divides.

Language Learning

Language learning remains a crucial element of developing cross-cultural communication skills. Be-
yond linguistic proficiency, language courses can incorporate cultural education to enhance under-
standing. This approach helps students appreciate the specific context in which the language is used,
making their communication more effective and culturally sensitive.

Experiential Learning

Experiential learning opportunities, such as study abroad programmes and international internships,
provide immersive experiences that are invaluable for developing cross-cultural communication
skills. By living and studying in a different cultural environment, students are forced to apply their
communication skills in diverse settings, which can significantly enhance their proficiency and confi-
dence.

Assessment and Feedback

Assessment strategies should be designed to evaluate not only the linguistic accuracy but also the
effectiveness of communication in intercultural settings. Feedback should focus on students’ ability
to convey respect and understanding across cultural boundaries, helping them refine their approach
to intercultural communication.

Challenges in teaching cross-cultural communication include linguistic barriers, stereotyping, and the
complexity of effectively simulating authentic intercultural interactions. Overcoming these chal-
lenges requires a combination of comprehensive curriculum design, skilled educators, and supportive
learning technologies. Educators must be trained not only in linguistic aspects but also in cultural nu-
ances to guide students effectively.

Developing cross-cultural communication skills is a dynamic and essential process in international-
ised education. By utilising a mix of interactive learning, technology integration, experiential oppor-
tunities, and targeted language instruction, educational institutions can equip students with the nec-
essary skills to thrive in a globally connected environment. These competencies are not only about
language proficiency but about understanding and navigating the cultural contexts that shape global
interactions, aligning with the broader goals of promoting peace and understanding as envisioned by
the EUPeace Alliance.
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5.3 Utilising Technology to Support International Learning Environments

In the landscape of international education, technology plays a pivotal role in bridging geographical
divides, enhancing access to global resources, and fostering interactive learning experiences.

Virtual Learning Platforms

Virtual learning platforms are foundational in international education, offering students and educa-
tors the ability to engage in synchronous and asynchronous learning activities. Tools such as learning
management systems (LMS), webinars, and MOOCs (Massive Open Online Courses) provide flexible
learning opportunities that can be accessed from anywhere in the world. These platforms often in-
clude features like discussion boards, group chat rooms, and video conferencing, facilitating real-
time interaction and collaboration among students across different countries.

Collaborative Tools

Collaborative tools such as Google Workspace, Microsoft Teams, and Slack enable students to work
together on projects and assignments, sharing ideas and resources seamlessly across different time
zones. These tools support file sharing, real-time editing, and communication, making group work
more efficient and inclusive of diverse perspectives. Such collaboration is essential for developing
skills in teamwork, communication, and problem-solving within a global context.

Digital Cultural Exchanges

Technology facilitates digital cultural exchanges by connecting classrooms across the world. Pro-
grammes like Skype in the Classroom or virtual exchange initiatives allow students to participate in
cross-cultural interactions, gaining exposure to foreign languages, customs, and educational practices
without the need for physical travel. These experiences not only enhance cultural understanding but
also encourage empathy and global citizenship.

Simulations and Gamification

Simulations and gamification use technology to create immersive learning experiences that simulate
real-world international scenarios. Tools like virtual reality (VR) and augmented reality (AR) can
transport students to historical sites, global events, or simulated environments where they can expe-
rience and interact with complex global issues first-hand. This method is particularly effective in sub-
jects like history, geography, and social studies, where understanding the context is crucial.
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Language Learning Technologies

Advancements in language learning technologies, including apps like Duolingo or Rosetta Stone, pro-
vide interactive and user-friendly ways to learn new languages. These technologies often incorporate
speech recognition and Al to offer personalised learning experiences, crucial for students in interna-
tionalised curricula aiming to improve their language skills and cultural competencies.

Educational technologies also provide robust analytics tools that help educators monitor student
progress and adapt teaching strategies accordingly. Data-driven insights can identify areas where stu-
dents struggle or excel, allowing for tailored instructional approaches that cater to diverse learning
needs.

Despite the benefits, integrating technology in international learning environments comes with chal-
lenges such as digital equity issues, ensuring privacy and security, and the need for continuous tech-
nological training for educators. To address these challenges, institutions must invest in reliable infra-
structure, provide ongoing professional development, and establish clear policies governing the use
of technology.

Utilising technology in support of international learning environments is integral to modern educa-
tion strategies. These technologies not only make learning more accessible and engaging but also
prepare students to succeed in a globally connected world. By leveraging digital tools, educational
institutions can enhance the internationalisation of their curricula, furthering the goals of the EU-
Peace Alliance and contributing to the development of globally competent individuals.

5.4 Assessing Student Learning in Internationalised Courses

Assessing student learning in internationalised courses poses unique challenges and requires special-
ised approaches that reflect the diverse objectives and contexts of global education. Effective assess-
ment in these courses must measure not only academic proficiency but also intercultural compe-
tence and the ability to apply knowledge in global contexts.

Multidimensional Assessment Approaches

Assessment in internationalised courses should be multifaceted, incorporating various methods to
capture a comprehensive picture of student learning. This includes:

1. Formative Assessments: These are ongoing assessments that provide continuous feedback to
students and instructors about the learning process. Examples include reflective journals,
portfolios, and interactive quizzes that allow students to reflect on their learning and educa-
tors to adjust instruction accordingly.

2. Summative Assessments: These assessments evaluate student learning at the end of an in-
structional unit by comparing it against some standard or benchmark. Summative assess-
ments in internationalised courses might include final projects, presentations, and exams
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that require students to demonstrate their understanding of global issues and cultural per-
spectives.

3. Performance-Based Assessments: These require students to perform tasks that demonstrate
their ability to apply what they have learned in real-world or simulated scenarios. Examples
could include role-playing exercises, simulations of international negotiations, or collabora-
tive projects with students from other countries.

Culturally Responsive Assessment

Assessments must be culturally responsive, ensuring that they are fair and equitable across diverse
student populations. This challenging topic involves:

e Avoiding Cultural Bias: Ensuring that language and content do not disadvantage any student
group.

e Inclusive Assessment Design: Incorporating diverse cultural perspectives and examples in
assessment tasks.

o Multiple Assessment Pathways: Offering students different ways to demonstrate their
knowledge and skills, which can accommodate varying learning styles and cultural back-
grounds.

Leveraging Technology

Technology can significantly enhance the assessment of student learning in internationalised courses
by providing tools that support diverse and flexible assessment methods. Online platforms can facili-
tate:

e Automated Feedback: Immediate feedback on quizzes and assignments, which is vital for
formative assessment.

e Collaborative Tools: For peer assessments and group projects, fostering skills in teamwork
and communication across cultures

o Digital Portfolios: Allowing students to compile and present work that reflects their learning
journey over the course of their studies.

Implementing effective assessment in internationalised courses can be challenging due to the com-
plexity of evaluating intercultural competence and global awareness. Challenges include ensuring the
reliability and validity of assessments across different cultural contexts and managing the logistical
aspects of coordinating assessments involving international collaborations.

To address these challenges, educators should be trained in assessment literacy to understand and
implement best practices in cross-cultural assessment. Institutions can also establish guidelines and
criteria that are explicitly designed to evaluate the global and intercultural learning outcomes.
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Assessing student learning in internationalised courses requires a thoughtful blend of traditional and
innovative approaches tailored to the unique goals of global education. By employing a range of as-
sessment methods, being culturally responsive, and utilising technology effectively, educators can
ensure that assessments not only measure academic achievement but also the development of skills
and perspectives that are essential for global citizenship. This alignment with the EUPeace Alliance’s
objectives enhances the educational impact and ensures that graduates are well-prepared to engage
in an interconnected world.
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Chapter 6: Evaluation and Quality Assurance

Evaluation and quality assurance are critical components that ensure educational initiatives not only
align with global standards but also effectively meet the learning and professional needs of students
and educators. This chapter delves into the various strategies and methodologies essential for as-
sessing and enhancing the quality of internationalised educational programmes. Through a focus on
metrics and methods for assessing internationalisation efforts, quality assurance practices tailored to
global education contexts, robust feedback mechanisms, and adherence to standards set by accredi-
tation bodies, this chapter outlines the comprehensive approach required to maintain and improve
the quality of internationalised courses. Emphasising systematic evaluation processes, this section
provides educators and administrators with the tools to critically analyse the effectiveness of their
programmes, ensuring that they are both impactful and sustainable, and aligned with the overarch-
ing goals of projects like EUPeace’s. This proactive approach to quality assurance is essential in culti-
vating educational environments that are not only internationally aware but are also committed to
continuous improvement and excellence in teaching and learning.

6.1 Metrics and Methods for Assessing Internationalisation Efforts

It is crucial to develop robust metrics and methods for assessing the effectiveness of internationalisa-
tion efforts. This ensures that programmes not only meet educational standards but also effectively
prepare teachers to operate in a globally interconnected environment. Effective metrics for assessing
internationalisation should encompass a range of qualitative and quantitative indicators that reflect
the multifaceted nature of international education. These metrics might include:

e Student Mobility Rates: Tracking the number and percentage of students participating in in-
ternational exchanges, study abroad programmes, and international internships to gauge the
degree of global exposure.

o Faculty Engagement: Measuring the involvement of faculty in international activities, such as
participating in international research, teaching abroad, or contributing to international cur-
riculum development.

e  Curriculum Content: Evaluating the integration of global perspectives and intercultural con-
tent into the curriculum, assessing how well courses incorporate international case studies,
languages, and comparative studies.

e Partnerships and Collaborations: Quantifying the number and depth of international part-
nerships and collaborations, including joint degrees, co-taught courses, and collaborative re-
search projects.

ACEl Co-funded by
LB the European Union




page 71 EUPeace | www.eupeace.eu _\

EU

European University for Peace,
Justice, and Inclusive Societies

Methodologies for Assessment

Assessing the impact of these metrics requires a combination of methodologies that provide a com-
prehensive view of the internationalisation efforts:

e Surveys and Feedback Forms: Regularly distributing surveys to students and faculty to gather
feedback on their experiences with international programmes and perceptions of how these
programmes influence their education and professional development.

e Interviews and Focus Groups: Conducting qualitative research through interviews and focus
groups with participants involved in international activities to gain deeper insights into the
personal and professional impacts of these experiences.

o Benchmarking Studies: Comparing internationalisation metrics with national and interna-
tional benchmarks to evaluate how the institution’s efforts align with global standards in
teacher education.

e Outcome Assessments: Utilising assessments that specifically measure the acquisition of
global competencies and intercultural skills, such as tests on global knowledge, skills in inter-
cultural communication, and attitudes towards cultural diversity.

Continuous Monitoring and Reporting

Continuous monitoring and reporting are essential to understand the ongoing progress and impact of
internationalisation strategies. Establishing a regular reporting system that includes the collection
and analysis of data related to the defined metrics allows institutions to track improvements over
time and make informed decisions about future initiatives.

Challenges in assessing internationalisation efforts include ensuring the relevance and accuracy of
metrics, dealing with varied data sources, and integrating qualitative insights with quantitative data.
Overcoming these challenges requires a clear framework for what successful internationalisation
looks like, the development of reliable tools for data collection, and the capacity to interpret complex
datasets effectively.

6.2 Quality Assurance Practices for Internationalised Teacher Education

Quality assurance in internationalised teacher education involves implementing standards and prac-
tices that ensure educational programmes are effective, equitable, and aligned with both national
and international educational goals. This section explores the comprehensive strategies and method-
ologies essential for maintaining and enhancing the quality of teacher education programmes that
have been internationalised.
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Establishing Clear Standards

The foundation of quality assurance lies in the clear definition and establishment of standards that
address the unique aspects of internationalised education. These standards should encompass not
only academic excellence but also intercultural competencies, global knowledge, and pedagogical
effectiveness. Standards must be informed by international benchmarks such as those provided by
the UNESCO or the International Association for Teacher Education, ensuring that they reflect global
best practices.

Accreditation Processes

Accreditation from recognised bodies plays a crucial role in quality assurance. Institutions should
seek accreditation not only from national bodies but also from international accreditation agencies
that specialise in global education standards. This dual-layer of accreditation ensures that pro-
grammes meet local requirements and international expectations, providing a significant trust mark
for prospective students and educators.

Regular Programme Reviews

Regular reviews of curriculum and teaching methods are vital to ensure that internationalised pro-
grammes remain relevant and effective. These reviews should involve analysis of course content,
teaching methods, student feedback, and outcomes. Incorporating feedback from international part-
ners can also provide external perspectives that enhance the quality and relevance of the pro-
gramme.

Faculty Development

Faculty development is another critical aspect of quality assurance. Educators must be equipped with
the necessary skills and knowledge to effectively deliver internationalised content. Ongoing profes-
sional development programmes that focus on global education trends, intercultural communication,
and international pedagogies are essential for maintaining high teaching standards.

Student Feedback Mechanisms

Implementing robust mechanisms for collecting and analysing student feedback is crucial. Feedback
systems should allow students to express their views on the intercultural aspects and international
content of their courses. This input is invaluable for continuous improvement, helping institutions
adjust and tailor their programmes to better meet student needs and enhance learning outcomes.
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Utilisation of Technology

Technology can significantly support quality assurance processes by facilitating more effective data
collection, analysis, and reporting. Digital tools can help track student progress, manage assess-
ments, and provide a platform for engaging with international collaborators to review and update
curricular elements regularly.

Challenges and Solutions

Navigating the challenges of quality assurance in internationalised settings often involves dealing
with diverse educational standards, cultural differences in teaching and learning, and the integration
of international content into existing curricula. Addressing these challenges requires a flexible yet rig-
orous approach to quality assurance, ensuring that programmes are adaptable to the dynamics of
global education while maintaining high standards.

Quality assurance practices are pivotal in ensuring that internationalised teacher education pro-
grammes are effective, relevant, and respected globally. By adopting rigorous standards, regular pro-
gramme reviews, focused faculty development, and effective feedback mechanisms, institutions can
uphold the quality of their offers. This ensures that graduates are well-prepared to thrive in diverse
educational environments, aligning with the broader goals of enhancing global understanding and
cooperation in education.

6.3 Feedback Mechanisms and Continuous Improvement Processes

In the context of internationalised teacher education, establishing robust feedback mechanisms and
continuous improvement processes is essential to ensure the relevance and effectiveness of the edu-
cational offers. This section explores the strategies for gathering, analysing, and acting on feedback
to continually enhance the quality of internationalised programmes.

Establishing Feedback Systems

Effective feedback mechanisms are foundational to continuous improvement. These systems should
be comprehensive, encompassing input from a diverse range of stakeholders including students, fac-
ulty, international partners, and alumni. Feedback can be gathered through various means such as:

e Surveys and Questionnaires: Regularly administered to capture systematic data on student
satisfaction, learning outcomes, and the perceived relevance of the curriculum.

e Focus Groups and Interviews: Conducted periodically to collect in-depth qualitative insights
from participants, offering a deeper understanding of the strengths and areas for improve-
ment.
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e Course Evaluations: Implemented at the end of each course or module to assess instruc-
tional effectiveness and content relevance.

Once collected, feedback must be systematically analysed to identify trends, issues, and opportuni-
ties for enhancement. This analysis should be structured to prioritise information that directly im-
pacts learning outcomes and student experience. Advanced data analytics tools can be employed to
handle large datasets, allowing for more nuanced insights and actionable intelligence.

Continuous Improvement Cycles

The heart of continuous improvement lies in the iterative cycles of planning, action, evaluation, and
revision. This cyclical process involves:

o Identifying Areas for Improvement: Based on feedback and performance data.

e Developing Action Plans: Outlining steps to address the identified areas, which may include
curriculum updates, pedagogical adjustments, or enhancements in student support services.

¢ Implementing Changes: Enacting the planned actions, with appropriate resources and sup-
port.

e Re-evaluating and Refining: Following implementation, the impact of changes is assessed
through additional feedback and evaluation, leading to further refinements.

Stakeholder Engagement

Engaging stakeholders in the continuous improvement process is crucial. This involves not only col-
lecting their feedback but also involving them in the development of solutions and decision-making
processes. Such engagement ensures that the improvements are aligned with the needs and expec-
tations of all parties involved.

Implementing effective feedback mechanisms and continuous improvement processes in interna-
tionalised settings can face challenges such as cultural differences in feedback provision and inter-
pretation, logistical issues in coordinating across different time zones, and resistance to change. Solu-
tions may include cultural sensitivity training, leveraging technology to facilitate seamless communi-
cation, and fostering an organisational culture that values feedback and continuous learning.

By systematically gathering, analysing, and acting on feedback, educational institutions can ensure
their programmes remain responsive to the needs of a diverse student body and aligned with global
educational standards. This proactive approach not only enhances the learning experience but also
contributes to the broader goals of global education initiatives like the EUPeace Alliance.

ACEl Co-funded by
LB the European Union




page 75 EUPeace | www.eupeace.eu _\

EU

European University for Peace,
Justice, and Inclusive Societies

Chapter 7: Challenges and Barriers

7.1 Common Challenges in Internationalising Teacher Education

Internationalising teacher education involves a complex array of challenges that can impede the de-
velopment and implementation of globally oriented programmes. These challenges often span finan-
cial, administrative, and cultural aspects, each contributing uniquely to the difficulties faced by insti-
tutions seeking to globalise their educational offers. The most important prerequisite to overcome
these challenges are willingness and openness to embark on the adventure of collaborating globally
with colleagues and students from different cultural backgrounds and in foreign languages.

Financial Challenges

One of the most significant barriers to internationalising teacher education is financial. Developing
and maintaining international programmes often requires substantial investment in hiring qualified
personnel, faculty development, curriculum redesign, student exchange programmes, and infrastruc-
ture to support international collaboration. Additionally, financial constraints can affect the sustaina-
bility of these programmes, with fluctuating funding levels impacting long-term planning and execu-
tion.

Administrative Challenges

Administratively, internationalisation efforts can be hampered by bureaucratic hurdles and the com-
plexity of managing international partnerships. This includes the logistics of coordinating pro-
grammes across different time zones, aligning academic calendars, and navigating varied accredita-
tion and certification standards across countries. Administrative burdens also encompass the chal-
lenge of integrating international students and faculty into the local campus culture, requiring signifi-
cant resources for support services like visa processing, accommodation, and cultural orientation.

Cultural Challenges

Culturally, there are substantial barriers in aligning curricular content with diverse educational and
societal norms. There is often resistance from local faculty and students who may view international-
isation efforts as irrelevant or antithetical to local educational priorities. Additionally, there can be
difficulties in creating curricula that are culturally inclusive and that adequately prepare students to
operate in a diverse global environment. Misunderstandings and miscommunications due to differ-
ent cultural expectations and norms can further complicate these efforts.

These challenges are interconnected and often exacerbate one another, making the task of interna-
tionalising teacher education a complex and multidimensional endeavour. Addressing these issues
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requires a comprehensive understanding of both the local and international contexts in which educa-
tion takes place and a strategic approach to developing programmes that are both globally oriented
and locally relevant.

7.2 Strategies to Overcome these Challenges

Addressing the multifaceted challenges associated with internationalising teacher education requires
a combination of strategic planning, resource allocation, and cultural sensitivity. Effective strategies
must tackle financial, administrative, and cultural barriers to create sustainable and inclusive educa-
tional environments. Here’s how institutions can approach these challenges:

Strategy-based and Long-term International Partnerships: EUPeace

A European University Alliance like EUPeace is one of the most effective instruments to overcome
the set of challenges connected to internationalising (teacher) education. It is not only based on full
institutional commitment to long-term cooperation, but also on a mutual agreement to allocate re-
sources to fundamental and structurally-anchored innovation in education. Furthermore, it combines
numerous fields of action under one roof: curriculum development (EUPeace work package 2), mo-
bility (EUPeace work package 4), student communities (EUPeace work package 5) and many more.
Nevertheless, it can only function adequately when all institutions involved declare issues common
priorities. This applies in particular to the internationalisation of teacher education.

The internationalisation of teacher education relies to a high extent on a common set of pedagogical
and didactical values which in the case of EUPeace are grounded in a strong European idea. These
are connected closely to personal beliefs, values, and a sense of community making strong interper-
sonal relationships the most important prerequisite for sustainable cooperation. The systematic facil-
itation of student and faculty mobility is imperative to enhance mutual understanding and coopera-
tion between these important stakeholder groups. Mobilities encourage direct interaction and learn-
ing, helping to overcome misconceptions and helping to build strong international relationships that
are designed for long-term, sustainable, and innovative collaboration.

Perspectives from Different Stakeholders (administrators, teachers, students)

The process of internationalising teacher education involves multiple stakeholders, each bringing
their own perspectives, challenges, and expectations to the initiative. Those must be coordinated ac-
cordingly to create sustainable change. Understanding these varied viewpoints is crucial for effec-
tively addressing the barriers to internationalisation and for implementing successful global educa-
tion programmes.
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Administrators

Administrators are primarily concerned with the strategic and operational aspects of internationali-
sation which makes them central for building strong networks, generating ideas, and shaping devel-
opments. Their focus is on aligning international programmes with the institution’s broader educa-
tional goals, ensuring financial viability, and managing the complexities of cross-border collabora-
tions. Administrators must navigate the regulatory landscapes, secure funding, and establish sustain-
able international partnerships. They often face challenges related to temporary resource allocation,
policy development, and balancing local accreditation requirements with international standards. Ef-
fective administration, therefore, requires a strategic vision that incorporates robust support systems
for international initiatives and proactive leadership to drive these efforts forward.

The basic prerequisite for the internationalisation of teacher education, however, are advising the
student teachers on their target-group oriented opportunities and supporting them in realising their
mobilities; both are usually provided by the International Office of a university. This requires mobility
officers well-versed in the peculiarities of teacher education programmes, well-connected to col-
leagues in other units/departments as well as partner institutions like schools and universities
abroad.

Teachers

Teachers are at the forefront of implementing internationalised curricula and therefore directly influ-
ence the success of these programmes. Their perspectives are shaped by their experiences in the
classroom and their interactions with students from diverse cultural backgrounds. Key challenges for
teachers include adapting teaching methods to accommodate diverse learning styles, integrating in-
ternational content into existing courses, and developing new skills for intercultural communication.
Teachers often emphasise the need for professional development opportunities that enhance their
ability to deliver globally oriented education and seek support for innovative teaching practices that
cater to an international student body.

Students

Students are the primary beneficiaries of internationalised education, and their perspectives are criti-
cal in evaluating the effectiveness of these programmes. They are particularly sensitive to how well
courses prepare them for global citizenship and international careers. Students often highlight the
importance of gaining practical international experience through study abroad programmes, intern-
ships, or virtual exchanges. They may face challenges related to understanding different academic
cultures, language barriers, and integrating into diverse student communities. Feedback from stu-
dents about these experiences is invaluable for institutions to refine their internationalisation strate-
gies to better meet student needs and enhance learning outcomes.
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Integrating Stakeholder Perspectives

Integrating these perspectives involves creating channels for continuous feedback and dialogue
among all stakeholders. Regular surveys, focus groups, and advisory committees can help gather
comprehensive insights and foster a culture of inclusivity and collaboration. Understanding and ad-
dressing the specific needs and challenges articulated by administrators, teachers, and students en-
hances the institution’s ability to implement effective and responsive internationalisation strategies.

The successful internationalisation of teacher education depends on the active engagement and col-
laboration of all stakeholders involved. By listening to and integrating the diverse perspectives of ad-
ministrators, teachers, and students, educational institutions can develop more effective, culturally
sensitive, and inclusive international programmes. This collective approach not only addresses the
immediate challenges of internationalisation but also contributes to the long-term success and sus-
tainability of global education initiatives.

Financial Strategies

e Diversifying Funding Sources: Institutions can mitigate financial challenges by diversifying
their funding sources. This might include forming partnerships with businesses, applying for
international grants, and engaging alumni through fundraising initiatives aimed specifically at
supporting international programmes.

e Cost-Sharing Models: Developing cost-sharing models with partner institutions abroad can
help distribute the financial burden. This can include joint research projects, co-hosted
events, and shared online courses which reduce the overall cost of programme development
and delivery.

Administrative Strategies

e Streamlining Processes: Simplifying administrative procedures related to international pro-
grammes can reduce overhead and improve efficiency. Automating visa processing, enrol-
ment, and partnership management through dedicated software can significantly ease ad-
ministrative burdens.

e Professional Development for Administrative Staff: Offering training for administrative staff
on managing international education programmes can enhance their effectiveness. This
training should cover regulatory compliance, cultural competency, and crisis management to
better support international initiatives.

Cultural Strategies

e Intercultural Training Programmes: To address cultural barriers, institutions should imple-
ment comprehensive intercultural training programmes for all stakeholders, including stu-
dents, faculty, and administrative staff. These programmes should focus on cultural aware-
ness, sensitivity, and communication skills to foster a more inclusive campus environment.
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e Inclusive Curriculum Design: Developing curricula that reflect a diverse range of cultural per-
spectives and teaching methods can help mitigate resistance to internationalisation. Involv-
ing faculty from varied cultural backgrounds in curriculum development can ensure that the
courses are both globally relevant and locally resonant.

Collaborative Approaches

e International Advisory Boards: Creating advisory boards that include international partners
can provide diverse insights and guidance on programme development, helping to ensure
that initiatives are culturally sensitive and educationally sound.

e Student and Faculty Exchange Programmes: Strengthening exchange programmes can en-
hance understanding and cooperation between institutions. These exchanges encourage di-
rect interaction and learning, helping to overcome misconceptions and build strong interna-
tional relationships.

Leveraging Technology

e Virtual Exchange Platforms: Utilising technology to facilitate virtual exchanges and Collabora-
tive Online International Learning (COIL) can provide international exposure without the high
costs associated with travel, broadening access to global education.

e Data-Driven Decision Making: Employing analytics tools to monitor the effectiveness of inter-
national programmes can help institutions make informed decisions based on actual out-
comes rather than assumptions. This approach can identify successful strategies and areas
needing improvement.

Overcoming the challenges of internationalising teacher education requires a holistic and proactive
approach. By strategically addressing financial, administrative, and cultural barriers through thought-
ful planning and implementation of these strategies, educational institutions can enhance their inter-
national offers. This not only broadens the educational experience for students but also positions in-
stitutions to contribute effectively to global education landscapes.
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Chapter 8: Future Directions

8.1 Emerging Trends in International Education

International education is rapidly evolving, influenced by global socio-economic shifts, technological
advancements, and changing geopolitical landscapes. One of the most significant emerging trends is
the increasing emphasis on global competency as a core educational outcome. Educational institu-
tions worldwide are recognising the need to prepare students not just for local markets but for a
globalised economy. This includes fostering skills such as multilingualism, cultural empathy, and in-
ternational collaboration.

Another trend is the growth of transnational education (TNE) programmes, where institutions deliver
programmes in foreign countries, often through partnerships with local universities. This model is
expanding access to international education, allowing students to gain global experiences without
the need for extensive travel.

Sustainability and global citizenship are also becoming central themes in curriculum development. In
response to global challenges like climate change and social inequality, educational programmes are
increasingly incorporating principles of sustainable development and ethical global stewardship into
their curricula.

8.2 Innovations in Technology and Pedagogy Affecting Internationalisation

Technology continues to play a pivotal role in the internationalisation of education. The rise of digital
learning platforms and online courses has democratised access to quality education, enabling institu-
tions to reach a global audience. Innovations such as artificial intelligence (Al) and virtual reality (VR)
are enhancing interactive learning likely to overcome linguistic barriers and providing students with
immersive experiences that were previously impossible without physical travel.

Pedagogically, there is a shift towards more collaborative and student-centred learning approaches,
facilitated by technology. Practices such as Collaborative Online International Learning (COIL) and
project-based learning are becoming more commonplace. These methods not only engage students
in practical, real-world problem solving but also enhance their ability to work effectively in diverse
international teams.

8.3 Predictions and Recommendations for the Next Decade in Teacher Educa-
tion
Looking ahead, the next decade in teacher education will likely focus on further integrating interna-

tional perspectives into all levels of education, not just specialised programmes. It will be crucial for
teacher education programmes to continually adapt their curricula to reflect the changing global
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landscape. This includes not only updating content but also integrating new teaching technologies
and methodologies that support dynamic, globally-focused education.

A key recommendation for the future is to enhance the mobility of both students and faculty. While
digital technologies provide some opportunities for global engagement, the value of physical ex-
changes in building deep cultural understanding and global networks remains unmatched. Institu-
tions should continue to strive to remove barriers to mobility, such as financial constraints and bu-
reaucratic hurdles, to make these experiences accessible to a broader range of students. For this,
mobility programmes like Erasmus+ must be developed continually in order to meet, for example,
rising costs of living students are confronted with during a stay abroad.

Another recommendation is to increase the focus on interdisciplinary studies. The complex global
challenges of today require solutions that cut across traditional academic boundaries. Teacher edu-
cation programmes should encourage students to engage with a variety of disciplines, preparing
them to think holistically and approach problems with a wide range of tools. This involves rethinking
the overall structure and objectives of teacher education and the orientation of degree programmes.

In conclusion, the future of international education in teacher training is poised for transformative
growth and innovation. By embracing emerging trends, leveraging new technologies and pedagogies,
and preparing for future challenges, educational institutions can ensure that they remain at the fore-
front of global education, preparing educators who are capable, culturally competent, and equipped
to teach in a diverse and interconnected world.
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Conclusion

The EUPeace Handbook on Internationalising Teacher Education (HITE) represents a significant mile-
stone in the ongoing effort to prepare educators, pre-service and in-service teachers for the chal-
lenges and opportunities of a globalised world. This comprehensive guide, developed by the EUPeace
Alliance, underscores the critical importance of integrating international perspectives into teacher
education programmes. By doing so, it aims to equip teachers and educators with the skills and
knowledge necessary to thrive in diverse cultural settings and contribute to the broader goals of
peace, justice, and inclusive societies.

The Handbook emphasises the development of global competence, intercultural communication
skills, and critical thinking among teachers and students. It provides practical strategies for incorpo-
rating global perspectives into teacher education programmes, including virtual exchange pro-
grammes and collaborative projects. These initiatives are designed to enrich educational content
with global insights, fostering a deeper understanding of cultural diversity and promoting inclusive
classroom environments.

However, the report also acknowledges the challenges associated with internationalising teacher ed-
ucation, such as resource constraints, cultural barriers, and the need for equitable access. To address
these challenges, the HITE advocates for strong institutional support, the integration of technology
for virtual exchanges, and ongoing professional development for teachers and educators.

Case studies highlighted in the HITE, such as the EUPeace Winter School 2025 and COIL programmes,
illustrate successful international initiatives that have enhanced educational practices and outcomes.
These examples serve as practical models for educational stakeholders seeking to internationalise
their curricula and teaching practices.

In conclusion, the EUPeace Handbook on Internationalising Teacher Education serves as a vital re-
source for fostering global competence and intercultural understanding among teachers and educa-
tors. By providing a blueprint for integrating international perspectives into teacher education, the
Handbook supports the broader goals of the EUPeace Alliance to promote peace, justice, and inclu-
sive societies through education. As a living document, it will continue to evolve, reflecting the dy-
namic needs of the educational community and inspiring future generations of educators and teach-
ers to create learning environments that are inclusive, globally aware, and aligned with the values of
democracy, peace, and cultural understanding.
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